


Preface



Highereducationinstitutionsare,moresothanotherorganizations,deeplycomplex,andpresentaunique
challengetotheirleadersandadministrators.Thosechargedwithgovernanceinhighereducationmust
dealwithagreatdiversityofstakeholdersrangingfromstudentsandoftentimestheirparents,throughto
communitymembers,accreditingbodies,researchbodies,andpoliticalleadersatlocal,stateandnational
level.Addingtothevastarrayofstakeholdersistheturbulenceofeconomicuncertainty,globalization,
competitivepressuresandrapidsocialchange.Eventhemostcompetentofleadersandadministrators
arelikelytakenabackbytheenormityanddifficultyofhighereducationleadership.

Tocomplicatemattersfurther,highereducationis,atpresent,initsmosttumultuousstate.Itisunder
extremepressuretoevolveawayfromlongstandingrigidstructuresandrules.Leadersandadministra-
tors,atalllevels,iftheyaretosuccessfullyleadhighereducation,mustnotbemerelyreactivebutrather
mustbeproactive,visionary,andflexible.

Thereisnoroomforlessthancompetentleadersorthosewhoabusetheirpowerandunderminetrust.
Yet,governance inhighereducation remainsproblematic.Commonly,meritorious facultymembers
ascendtopositionofpower,buttheirascensionisbasedonaccomplishmentoutsideofleadershipthus,
despiteconsiderableexpertknowledge,maylackinthecapabilitiesrequiredforsuccessfuladministra-
tioninhighereducationsettings.

Sharedgovernanceisattheverycoreoftheacademy,buttherealityisthat,alltoooften,thepolar-
izationofpowertoadministrativerolesleadstodecisionmakingwhichisremovedsomedistancefrom
researchersandeducators.Increasedcollaboration,opencommunicationandthecloserintegrationof
theoryandpracticearepositivemovesforthefutureofhighereducationleadershipandadministration.
Theuniquecomplexitiesofhighereducationcallforgovernancefoundedonthoughtfulconsiderationof
leadershippractices,theoryandstyles,andconsiderationofhowtheseimpactonorganizationalbehavior.
Embeddedinarapidlychangingsociety,thefutureofhighereducationleadershipandadministrationis
necessarilydynamicanddemandsongoingdiscussiontofuelcontinuousimprovement.

Whilstitisimportanttobringforwardleadershipandadministrationofhighereducationtodiscus-
sion,itcannotbedonesowithoutsimultaneouslybringingtotheforeadiscussionofethics,andinpar-
ticularoftheethicalchallengesinhighereducation.Ethicsandhighereducationareinextricable.Ethics
permeateeveryaspectofhighereducation,fromresearch,engagementwithcommunityandindustry,
learningandteachingandtheactivitiesofstudentsthemselves.Ethicsareattheveryfoundationofthe
academy’slong-standinggoalofknowledgeproductionforthegoodofsociety.Furthermore,leadership
cannotbefullydiscussedwithoutalsoaddressingethics.
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Abriefsurveyofnewsreportsandliteraturearoundethicsinhighereducationpaintsanincreasingly
grimviewofethicsinhighereducation.Ethical‘infringements’byvariousleadersinhighereducation
areinthenewsmuchmoreoftenthanwouldbedesirable.Thereistalkofhowcompetitionandstruggle
for institutional survival is changing thenatureof higher education,withphrases like ’holydollar’
and‘cashcows’appearingmuchtoofrequentlyinnewsrelatedtowhatappeartobelessthanethical
practicesinuniversities.Butthemissionofthisbookisnottopaintagrimpictureofhighereducation
norofethicsinhighereducation.Rather,itisacalltobringethicstothefore.Itisacalltoengagein
productivereflection,anddiscussionaroundtheethicalnatureofleadershipandadministrationinhigher
education.Itisacalltobringethicsinhighereducationoutoftheshadowsintothelimelightandtoview
thepresentandfutureformofhighereducationfromthevantagepointofethics.Muchofwhatleaders
andadministrators‘do’inhighereducationisbasedontheirownpersonalbeliefsandvalues,andgiven
thatwhatleadersdocastssomuchinfluenceonothers,overtawarenessoftheethicalimplicationsof
theiractionsiscritical(Trent&Pollard,2019).Thepurposeofthisvolumeistoprovideafoundation
ofmultipleperspectivesonthenatureofethicalchallengesinhighereducationandtoprovidethebasis
forthedevelopmentofframeworksofunderstandingofethicsinhighereducation.

Theverypurposeandvalueofhighereducationiscomingunderscrutiny,oftenaspartofthedis-
coursesurroundingthedefinitionofqualityinhighereducation,andoftenlinkedtogovernmentpoli-
ciesaroundhighereducation.Thereissomeargumentthatethicsandmoralvaluesmustbeviewedas
‘virtuesofquality’inhighereducation(Narushima,2011;Prisacariu&Shah,2016).Alltoooften,the
struggle for institutionalsurvivalovershadows thedeeperchallengeofethicalbehaviour indifficult
economictimes.InthecompanyofotherauthorssuchasDeRussyandLangbert(2005),wecallforan
ethicalrevivalinhighereducation.Weproposethatethicsmustnecessarilypermeateallofthebusiness
ofhighereducationfromresearchtocommunityinvolvementthroughtolearningandteaching.Ethics
mustbeexplicitlyacknowledged,andembraced,asaphilosophythroughouthighereducation,across
stakeholders,includingstaff,students,community,governmentpolicymakers,andindustrypartners,
atalllevels.Astohowthismightbeachieved,adefinitiveorsimplesolutionremainsquestionable.Itis
aproblem-solvingexercisewhichdemandsmuchintrospectionanddiscussionfoundedonexperiences
andexistingtheoreticalframeworks.

Ethicsdohaveapresenceinhighereducation.Withregardstoresearch,universitieshaveethicscom-
mitteewhoseprimaryandobviousfunctionistoensureethicalstandardsinallresearch.Universities
alsohavepoliciesaroundacademicintegrityforbothstaffandstudentsandissuesofunethicalbehaviour
suchascheating,plagiarismbystudentsaredealtwiththroughassessmentrelatedpolicies.Institutional
leaders(includingteachingacademics,whoareinapositionofleadershipinlearning)mustofcourse
behaveethicallyinpickinguponinfringementsandupholding‘standards’.However,inthelearning
andteachingdomainthereisalsotheneedtointegratetheteachingofethicswithcoursework.Ifuni-
versitiesaretomaintaintheirroleofcontributingtosocialgood,thenitisimportanttoinclude,aspart
ofstudentslearning,theknowledgeandattitudesrequiredforstudentstoengageinethicalbehaviour
oncetheyareintheworkplace.Manyofthosewithauniversityeducationwillgoontotakeleadership
positionsinsociety,andthuswillthemselvesneedtobepracticingethicalleadership,andplayakey
roletocontributingtoanethicalsocietythatsupportsthewell-beingandgoodofothers.Aspartof
theoverarchingphilosophyofethicsinuniversities,thereisaneedforstudentstodevelopa“life-long
learningofethicalanalysis”(Safatly,Itani,El-Haji,&Salem,2017).
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Atthegrassroots,ethicsinhighereducationisevidentlyimportantbecauseoftheimpactofunethical
behaviouronthewell-beingofindividualsandgroupsbothwithinandoutsideoftheuniversity.Atan
initialglance,itmayappearthatethicalbehavioursmightbesomewhatatoddswiththebusiness-related
activitiesofuniversities.Muchofthediscussioninliteratureandnewsaroundunethicalbehaviourof
highereducationleadersoccursinthecontextofsourcingmuchneededfundingforuniversities.For
example,theissuessuchaspartneringwithindustrypartnerswhothemselveshavequestionableethics
forthesakeofincome,loweringacademicstandardsforthesakeofstudentretention,recruitinginter-
nationalstudentsill-equippedtosucceedintheforeignuniversityforthesakeofincomeetc.However,
financialpursuitsofuniversitiesneednotbeatoddswithethicalbehaviours.Infact,itcanbearguedthat
soundethicalpracticeswithinhighereducationinstitutionsareimportanttomeetingeconomicobjectives
ofbothuniversitiesandthenation.Fiercecompetitionanddifficulteconomictimesmeanthatstudent
andstaffloyalty,aswelltrustoftheinstitutionbywidersocietyareextremelyimportanttothesurvival
andsuccessoftheorganization(Dziminska,Fijalkowska,&Sulkowski,2018).Ethicsandtrustgohand
inhand.Tofostertrustinaninstitution,itsleadersmustbeseentobehaveethicallybeyondanyfault.

While internal touniversities therearepoliciesaroundethics in research, learningand teaching,
workingtowardsanoverallphilosophyofethicsinhighereducationrequiresamuchbroaderapproach.
Thestakeholdersexternaltouniversitiessuchasindustrypartners,accreditingbodies,andprofessional
associations,alsohaveacrucialroletoplayinadvancingwhatGallantandKalichman(2011)describe
as‘theethicalacademy’.Intheirconceptualisationoftheethicalacademy,GallantandKalichman(2011)
acknowledgetheethicsasbeingcontextuallyembedded,andhenceadvocatefora‘systemsapproach’to
ethicsinhighereducation.Fromthisperspective,stakeholdersbothinternalandexternalhavearoleto
playinproducingtheethicalacademy.Drinan(2011)discusses“expandingtheradiusoftrusttoexter-
nalstakeholders”(p.183).Externalstakeholdersplayanimportantroleincreatingadiscoursearound
valuesbecause,accordingtoDrinan(2011),thevaluesofexternalstakeholderspermeatehighereduca-
tioninstitutionsand,byvirtueofcreatingdialogue,canassistwithethicaldecisionmakingevenwhen
thereareconflictingvalues.Thepresenceofexternalstakeholdershelpsdealwithconflictingvalues
by“1)balancingvalues;2)privilegingonevalueoverothersinagiventimeperiod;and(3)supporting
theadditionoforganizationallayerstorepresentandcreateinterestsassociatedwithavalue”(Drinan,
2011,p.185).

Itisapparentthattheemergingparadigmfortheethicalrevivalofuniversitiesisasystemthinking
approachleadingtothedevelopmentofanethicalcharactertoallactivitieswithinhighereducation.
Oneaimofthepresentvolumeistoadvancetowardstheidealofastrongethicalcharactertohigher
educationbyraisingawarenessoftheethicalchallengesfacedinthevariousfacetsofhighereducation.
Hence,variouschaptersinthevolumearewrittenwiththeobjectiveofmakingexplicitthekindsof
ethicalchallengesfacedinthevariouscontextsofhighereducation,whileinotherchapterstheauthors
identifyframeworksusefultothepracticeofethicalleadershipandadministrationinhighereducation.

Thechaptersinthisvolumeprovideanunderstandingoftheethicalchallengesinhighereducation
andmultipleperspectivesonframeworksandthinkingusefuloftacklingethicalchallengesofhigher
educationleadershipandadministration.
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Thefirstthreechaptersofthevolumeprovideaninformingbackground.InChapter1,thechanging
contextofhighereducationisbroughtintofocus.Universitieshavebeenaroundforalongtime,butthey
arenowchallengedbythedisruptionofthe21stcentury.Themassificationandmarketisationofhigher
educationisexertingconsiderablepressuresonuniversities,andthenatureoftheinstitutionisbecom-
ingmorecomplex.Theintricatenetworkofstakeholdersoftenmeansthatdecision-makingisfraught
withethical‘dangers’.Thefirstchapterofthisvolumesetsthescenefordiscussionofethicsinhigher
educationleadershipbybringingtotheforecurrentthemesandtrendsinhighereducation.

ThediscussionofchallengesofleadershipethicsinhighereducationistakenupinChapter2.Linda
EllingtonandVictorWangpositionuniversitiesas‘vulnerabletoanethicalslipperyslideintotheun-
ethicalabyssnomatterthesizeoftheinstitution’.EllingtonandWangcallforstewardshipbyethical
architects,andthefocusisontheethicaldilemmasthatareintrinsictotheprofessionalrole.

LeslieHitch,inChapter3asksthequestionof‘arethereethicsinhighereducation’orisitjustmoral
alchemy?Thequestionisexaminedconsideringthehistoryofhighereducationandthelikelyfuture.

EthicalconcernsandconsiderationsinfacultysocializationandtenurearethetopicofChapter4.
OlszewksiandHansmandiscusstheprocessofacculturation,andtheinterpersonalinteractionswhich
affectthetenureprocess,raisingthatethicalconcernsmustbeconsideredaspartoftheacculturation
process.ChristianJimenezbringsFoucaulttobearontheissueofethicsinhighereducationleadership,
concludingthatuniversitiescanembraceFocault’sutopianismandembracefreespeechforthepurpose
ofmakingstudentsintothinkingsubjects.“TheEmperor’sWeavers:S.M.A.R.T.Objectivesandthe
EthicalHazardofDoingBadPhilosophy”bringstotheforetheroleofphilosophy.Taylormaintains
thatthe‘infatuation’withquantitativemeasurementand‘uncritical’acceptanceofS.M.A.R.Tobjec-
tivesistothedetrimentofhighereducation.Taylorcallsforengagementwithphilosophyacrossthe
curriculuminhighereducation.

Developingahealthyworkethicisthetopicofthechapterentitled“WorkEthic,LeadershipInfluence,
andHigherEducation.”HereWangandJohnsonpresentavalidandreliableinstrumentforinstitutional
use,Wang’sTheoryXandTheoryY.HowardDoughtyplacesemphasisontheadministrativeethicsof
thecorporatecollegeandbringstotheforethemanyparadoxes,dilemmasandcontradictionsthatarise
asaresultoftransformationduetothemassificationandglobalizationofinstitutions.Thecompromise
ofacademicvaluesiscoretothediscussion.Theaimofthechapteristoespouseacritiqueofhigher
educationasanimportantprocesstounderstandandthereforeactonthecurrentethicalchallenges.

Alongtheveinofprovidingframeworksforreflectiononethicaldilemmasinhighereducation,Torrisi-
Steeleturnstodesignthinking.Designthinkingprovidesanempatheticlensontheethicalchallenges
ofhighereducationandcastsapositivelightonthechallenges–viewingchallengesasopportunities
forpositivechange.Furthermore,designthinkingisavehicletofacilitatecriticalreflectiononone’s
ownvaluesandactioninthecontextofhowtheseinteractwiththevaluesandactionsofthosearound.
Thepremiseofthechapteristhatdesignthinkingisausefulmindsettohelpmovetowardstheethical
revivalthatismuchneededinhighereducation.

Tyinginwiththeideaofpersonalvaluesandpersonalperceptions,TokerGökçeandDurantedis-
cuss‘whistle-blowers’andorganizationalperceptionsandpersonalvalues’influenceonthenotionof
wrongdoing.Theaimofthechapteristohelpleadersandmanagerstosolveconflictissueswithinthe
sphereofinfluence.
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CircularleadershipisexploredbyHarvinandPhillipsasanarchitectureforthesolutionofethical,
organizationalandstakeholderchallengeswithincollegesanduniversities.Circularleadership,being
aboutcohesiveactionandcommunityisapowerfulplatformfortrulysharedgovernanceandpotentially
amechanismforreducingthepolarizationpower,distrustandunity.

Anydiscussionofethicalchallengesinhighereducationadministrationandleadershipcannottake
placewithoutcriticalthinking.Hence,Brookfielddetailscriticalthinkingasasociallearningprocess
andplacesemphasistooontheimportanceofmodellingtheprocesstoothers.

In“EmotionalIntelligentLeadershipandItsImperativeforGoverningDevelopmentalUniversities
inthe21stCentury,”Tshishongaarguesfortheadoptionofemotionallyintelligentleadershipasbeing
criticaltogrowingmanagerialandprofessionalismskillsthatarehumancentered.Emotionallyintel-
ligentleadershipisseenasawaytogainpositivebenefitsinthehighlycompetitive,globalizedhigher
educationenvironment.

Plante,Kinzey,andRennevturnattentiontoEthicstoStudents.Asignificantnumberofstudents
areparticipatinginvolunteering,creatingaserviceyearopportunity.Theethicaldilemmasandbest
practicesarediscussedsuchthatastrongconnectionbetweenstudentsandnationalserviceopportuni-
tiesisestablished.

InChapter15,distanceeducationisbroughttothefore.Distanceeducationisarapidlygrowingmode
ofeducation,butyetthereislittleattentiontothevaluesimplicitinthedesignofsuchprograms.David
Steindiscusseshowvaluesofaccess,availability,affordability,continuity,connection,independence
equitymustbeconsideredinthedesignanddevelopmentofdistanceeducationprograms.

GabrieleStrohschenreturnstothethemesofcriticaltheoryasabsolutelyessentialtoeducation,in
particularinthecontextofnon-traditionalstudents.Thechapterprovokesthoughtontheemancipatory
roleofeducationforthesestudentsandisacalltoengageincollaborativeproblemsolvingandcontextu-
allyembeddeddesignofeducationsoastoalignwiththeneedsofthemanystakeholders.

Chapter16,“LeadershipDynamicsinHigherEducationInstitutionsinIndia,”bringsattentiontothe
structureandnatureofhighereducationinIndia,focusingonthechallengesofstudentmobility.The
ethicalchallengesbyleadersinthiscontextarebroughttoattention.

JohnA.Henschkebringstheandragogicalperspectivetobearontheissueethicsinhighereducation
leadership.Ethicsinhighereducationisexploredthroughtheframeworkofthesixassumptions,eight
elementsandfiveorganizationaldimensionsfoundedinandragogy.TheModifiedInstructionalperspec-
tivesinventoryisdiscussedasatoolforassessingHenschke’sscholarshipandpracticecongruence.A
powerfulstoryofhowethicaladministrationturnsaprisonsystemfrombrutaltohumaneconcludes
thechapter.

Habermas’ theoryand thedemocratizationofeducation isexploredbyStephenBrookfield.The
circleofvoices,circularresponseandchalktalktechniquesarediscussedaseffectivemeansoffoster
inclusivityintheclassroom,enablingmanyperspectivestoemerge.

Inthefinalchapter,“PrevalenceofCampusRape:PerspectivesonRiskManagement,”isacallto
understandtheheavycostsofsexualassaultandrapeonstudents’abilitytothriveincollege,especially
TitleIXviolationsandbenefitstocollegesanduniversitiesfromtheViolenceAgainstWomenlaws,and
theAmendedCleryAct.Proactiveactionandstrategicplanningforreducingoccurrencesoncampus
isimperative.
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Theword‘ethics’means‘todo’(Goodchild,2011)andisareminderthatmosteveryacthasanethical
dimensiontoit.Formallydefined,“ethicsinvolvestheuseofreasontosupportorjustifywhatparticular
decisionsoractionsarechoseninresponseasbeinggoodorrightasopposedtobeingbadorwrong”.
(Goodchild,2011,p.136).Evidently,thedecisionmakingaboutwhatisgoodorrightisnotclearcut.
Conceivably,therearemanysituationsinwhichargumentcanbefoundtojustifyeachofthealterna-
tivesofactionsavailable.Theneedforknowledgeofethicalchallenges,availableframeworksandfor
encouragingdiscussionaroundethicsinhighereducationleadershipandadministrationisobvious.We
hopethatthechaptersinthisvolumeprovideafoundationformuchrichdiscussionanddebatearound
ethicsinhighereducationleadershipandadministration.

OBJECTIVE OF THE BOOK

TheHandbook of Research on Ethical Challenges in Higher Education Leadership and Administration
featuresfulllengtharticles(8,000to12,000words)authoredbyleadingexpertsofferinganin-depth
descriptionofconceptsrelatedtoEthicalChallengesinHigherEducationLeadershipandAdministra-
tioninthischangingsociety.Thebookservesasacomprehensivebestresourceforleadingteaching,
learning,researchandotherapplicationsinhighereducation.OfferingadiversityofthoughtonEthical
ChallengesinHigherEducationLeadershipandAdministration,thebookservesasafoundationfor
scholarsandpractitionerstogenerateknowledgeinthefield.Thebookisamilestonevolume,attracting
intellectualattentionfromaroundtheglobe.Everyresearcher’shorizonwillbewidenedbyusingthis
bookasareferencesourceaswellasatextbook.

TARGET AUDIENCE

Thebookwillbeappropriateforgraduatefacultyandstudents,universitylibraries,dissertationlibrar-
iesandnationallibrariesfromaroundtheglobe.Individualdepartmentsandcollegesmayalsoneedto
cataloguethisbook.

Geraldine Torrisi-Steele
Griffith University, Australia

Victor Wang
Liberty University, USA
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