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WHY THIS BOOK, AND WHY NOW?

Thetitleofthisbookisnoaccident,andwefeelthatitcouldn’tcomeatamorecrucialtimeinthehis-
toryofdemocraticsocietiesandthesystemsofcompulsorypubliceducationwithinthem.Theindustrial 
complexconstruct,introducedbyDwightD.EisenhowerasheleftthepresidencyoftheUnitedStatesof
AmericainJanuary1961,grewoutofhisconcernsaboutthefurthersubversionofAmerica’sincomplete
democraticexperimentthroughthesolidificationofthecorporatestate.Havingwitnessedfirst-handthe
Americanbuild-uptoWorldWarIIandhavingledAlliedForcesinEuropeagainstNazismandFas-
cism,bothpredicatedonastrongcorporatestate,Eisenhower’sfarewelladdressshouldhaveservedas
awake-upcalltotheAmericanpeoplethatthesameanti-democraticforcesweretakingrootintheU.S.
aswell.Themilitary-industrialcomplexreliesonwhatpoliticalscientistscallan“irontriangle”that
consistsofthemilitary(itselfaspecialinterestgroup),privatedefensecontractors,andtheU.S.Congress,
whichfacilitatesthetransferofpublicfundsintoprivatehands.Asthattriangleformed,Eisenhower
becamealarmedashesawhisconstitutionalauthoritytoconductAmericanforeignpolicyincreasingly
constrainedbythenebulous,unelected,andpoliticallyunaccountableforcesthatwerecallingtheshots
inforeignanddefensepolicy.Thoseforces,obscuredfromthevotingpublic,restructuredtheeconomy
andthegovernmenttoservetheirfinancialintereststhroughtheformationofanationalsecuritystate
thatenvelopedeverysocialinstitution,including,importantly,education.

Sincethe1970s,theemergenceofneoliberalcapitalisthegemonyhasfacilitatedthereconfiguration
oftheAmericanstatetosupporttheconcentrationofcorporatepowerthroughtheupwardredistribution
ofwealth.ThesolidificationofwhatGiroux(2014)hascalledamarket societyhasrepositionedcitizen-
shipasconsumption,thepublicgoodasthemaximizationofprivategain,andeveryoneandeverything
asacommodityfromwhichits“surplusvalue”mustbeextracted.Themodelofthemilitary-industrial
complex—concentrationofunaccountableinstitutionalpower,settingpublicpolicyaccordingtocor-
porate interests, andoutsourcingAmerican foreignandmilitarypolicy—hasbecome themodel for
de-politicizingourpublicandpoliticalspacesthroughthelexiconofmarkets über alles.Noneofthisis
new,ofcourse.ReadingtherecordofthedebatesthatoccurredduringthewritingoftheConstitution
oftheUnitedStatesofAmerica,JamesMadison,theConstitution’sprincipalarchitect,urgedhisfellow
framerstocreateadocumentthatwould“protecttheminorityoftheopulent”—Whitemenwhoowned
property—fromthemajority.Madisonandtheotherframerssettheyoungnationonacourseinwhich
thefundamentalpurposeandstructureofthegovernmentcodifiedwhatAdamSmith(2007/1776)criti-
cizedintheWealth of Nationsas“thevilemaximofthemastersofmankind,”whichSmitharticulated
as“allforourselvesandnothingforotherpeople”(p.321).
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ThehistoryofAmericais,infact,ahistoryoftensionbetweenthevilemaximandbuildingamore
justdemos.YetasscholarssuchasDavidHarvey,HenryGiroux,andNoamChomskyhavedemonstrated,
therapidinstitutionalizationofneoliberalismsincethe1970shasresultedinconfigurationsofcorporate-
statepowersooverwhelmingthatitisbecomingincreasinglydifficulttochallengeandsubvertthem,
particularly throughapoliticalsystemthathasgrowncomfortablydependentoncorporate largesse.
Ourpoliticalapparatushasbecomesimultaneouslyfinanciallywealthyandethicallybankruptasithas
succumbedtothevilemaximtoprotecttheopulentminorityandincreasinglysloughoffthemajority
asdisposablepeople.ThatcalculusofdisposabilityhaspermeatedeveryinstitutionintheU.S.—the
politicalsystem,thecriminalin-justicesystem,ourmilitarizedpolice,theprison-industrialcomplex,
andofcoursethesubjectofourstudy,theeducation-industrialcomplex.

Sowhatinstitutionsformthe“iron-triangle”thathasproducedtheeducation-industrialcomplex?
Wearguethattriangleincludesthevariousleadersofpublicschoolingfromprincipalstostateofficials,
thosewhomakeeducationalpolicyandfundingdecisionsatthefederallevel,andtheprivatecorpora-
tionsthatarefinanciallyinvestedincertainmarket-basededucationalparadigms.TakeforexampleBill
GatesandhisendorsementoftheCommonCoremovementintheUnitedStates.Gatesprovidedmuch
ofthefundingtodeveloptheCommonCoreandlegislateitsimplementation;meanwhilehiscompany
MicrosoftteamedupwithPearson(theworld’slargesteducationalpublisher)toprovidehardwareand
softwaretoschoolstofacilitatethatimplementation(Strauss,2015).Considertheamountofmoney
madeintheseeducationaltransactions:Pearsonprofitedmorethan1billionU.S.dollarsin2013alone
(Simon,2015).Muchofthismoneycomesfromtesting,withstatesspendingbetween50to100U.S.
dollarsforeachtestthateachstudenttakes.AfifthgradestudentinTexastookthreetests(Math,Read-
ing,andScience)in2011.Ifastudentfailed,theycouldtakethetestthreemoretimes.AndTexashas
almostfourmillionelementarystudentsbeingtestedinmultiplesubjectsatmultiplegrades.That’salot
ofstudentswhotakealotoftests,andPearsoncannothelpbutseethedollarsigns.Sothelobbyistsand
governmententitiesmanufactureandmanipulatecrisis(seeBerlinerandBiddle,1996),andthemoney
continuestoflowintoeffortstomanageit.

Weproposeinthisbookthatnothingoccursinavacuum.Thefundamentalphilosophiesandpurposes
ofeducationhavealwaysexistedinhighlycontestedhistorical,social,cultural,ideological,andeconomic
contexts,withpolicyemergingfromdominantconfigurationsofinstitutionalpower.Publiceducationhas
seenmanymovementscomeandgo,andwoventhroughthathistoryisthequestionofpower,ofwhoben-
efitsfromthestructuresofeducationandwhy.Wepauseindisbeliefanddismaywhenwehearin-service
teachers,whoworkincorporatecharterschoolsandwearuniformsemblazonedwithcompanylogostalk
about“thecompanyIworkfor”ratherthan“theschoolinwhichIteach.”Wefeelasenseoftremendous
forebodingwhenwecontemplateourownteachereducationprogramsstructuringthemselvestomeetthe
datacollectiondemandsofaccreditorsratherthantheneedsofthechildrenandcommunitieswesuppos-
edlyserve.ThefirstchapterofthisbookbyBrianCharlesCharestentitledThe Way It’s Going: Neoliberal 
Reforms and the Colonization of the American SchooldescribesapublicschoolinSeattle,Washingtonthat
presentsthekindofeducationwewishwouldpermeatetheeducationallandscape.

Wewonderattheincreasinglycorporatizedstructuresofeducation,fromearlychildhoodthrough
highereducation,whichhavebeenhypnotizedby“bigdata”andauditcultureandhaverepositioned
publicschoolteachersanduniversityfacultyas“contingentacademiclabor.”Welookaskanceatour
ownadministratorsandcolleagues,whoasPeterTaubman(2009)suggests,haveallowedthemselves
tobecomelockedintoanabusiverelationshipandracetoprovetheirworthonthetermsoftheabuser,
inthiscaseanti-intellectualgovernors,statelegislatures,theAmericancongress,theSecretaryofEdu-
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cation,andwhatDianeRavitch(2010)callsa“billionaireboysclub”of“venturephilanthropists”led
bythelikesofGates,Broad,Walton,andothers.Thosephilanthrocapitalistsrepresentthenebulous,
politicallyunaccountablepowerbehindtheeducation-industrialcomplex.

ParticularlyinK-12schools,manyclassroomteachersfeelthistensionbetweenwhatisandwhatshould
be.Somemaynotrecognizetheimpendingcorporatetakeoverforwhatitis,andothersmaynotrecognize
thatteachers,astheoppressed,andasFriere(2003)suggests,have“internalizedtheimageoftheoppressor
andadoptedhisguidelines”(p.45).Instead,theyleavetheprofessionindrovesornotethelackofautonomy
tobeaprofessionalinsteadofatechnicianintheirpedagogicalchoices.Theynolongercanbeconsidered
whatsomanyideallycouldbe,anartistwhosupportsstudentsintheirbecomingofthemselves.Section
threeofthisbookpresentspracticalimplicationsinK-12schoolingrelatedtotheseissues.

Freireclaimsthat“Theteacherisofcourseanartist,butbeinganartistdoesnotmeanthatheorshe
canmaketheprofile,canshapethestudents.Whattheeducatordoesinteachingistomakeitpossible
forthestudentstobecomethemselves.”(Horton&Freire,1990,p.181).Thisisnottrueintheschool
modelthathasbeenslowlymorphingsincetheendoftheschoolhousesoftheindustrialage,andin
ourcurrentdigital age,wemust recognize technologies thatperpetuate the imageof the teacheras
technicianinsteadorprofessional,orevenasartist.Unfortunately,dreamsofresurgentdemocratization
incyberspacehavebeenusurpedby“arealityofmany,manywaystobuythingsandmany,manyways
toselectamongwhatisoffered”(Lessig,2002,p.7).Inthiseconomicparadigm,digitaltechnologies
“empowerthestronganddisempowertheweak”(Morozov,2011,p.xvii).Thus,digitaltechnologiesthat
couldtransformknowledgeconstructionandschoolinginsteadareco-optedtoreinforcestandardization
movementswithrotelinesofcurriculumthatequate21stcenturyskillstothelaborneedsofcorporations.

Giventhatcontext,thechaptersinthisbookdemonstratethetensionsbetweentheinstrumentalques-
tionsof“how”thathaveenthralledteachereducationandeducationmorebroadly,andthemuchmore
uncomfortable“why”questions.Whydowecontinuetoacceptthedescentofeducationintoalgorithmic
instrumentality?Whydoweperpetuatethatreductivethinkinginteachereducation?Mostimportantly,
whydomanywhoknowbetterremainsilentandthuscomplicitinperpetuatingaFoucauldianregimeof
disciplinarypower?Wearguethatgrapplingfirstwiththosecomplex“why”questionsisimperativeinmov-
ingtowardthe“how”ofpraxis.Chomsky(2016)hasnotedthatnoinstitutionorsystemisself-justifying,
andwhere,uponaskingthecritical“why”questions,institutionscannotjustifythemselves,theyshouldbe
dismantled.Perhapsthisbookmightbeoneplaceofgenerativedialoguethroughwhichtointerrogatethe
“commonsense”thatstructuresourindividualandinstitutionalthinkingandpractices,andwherenecessary
provokeactionto,asJeffersonwroteintheDeclaration of Independence,alterorabolishthem.
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