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CONTEXT AND PURPOSE

Professionaldevelopmentisthedevelopmentofapersoninhisorherprofessionalroleandisimportant
inanyfield.Forteachersandthoseseekingtobecometeachers,professionaldevelopmentisessentialto
acquiringnewknowledgeandremainingcurrentinthefield.Professionaldevelopmentcantakemany
forms.Conferences,workshops,seminars,ProfessionalLearningCommunities,observationsofpeers,
independentreading,participationinformalprofessionaldevelopmentmodels,etc.areallformsofpro-
fessionaldevelopmentthatenrichthepracticeofteachers.Beforedecidinguponacertainprofessional
developmentmodel,severalfactorsneedtobeconsidered.Theseinclude,butarenotlimitedto:the
audience,whatneedstobegainedfromtheexperience,whowillbeimpactedbytheexperience,time
neededtocompletetheexperience,resourcesavailabletoimplementwhatislearnedfromtheexperience
andtheadministrativesupportthatwillbeprovidedtoencourageandextendtheideasandgoalsofthe
experiencetotheschoolandclassroom.

Inpublicschools,effectiveprofessionaldevelopmentaffectsallstudentsinclassroomsacrossthe
world.Therefore,effectiveprofessionaldevelopmentisessentialforteacherstofocusonskillsneeded
toaddressmajorlearningchallengesandforstudentlearningandachievementtoincrease.Whilemany
professionaldevelopmentexperiencesareavailable,itisimportantforteacherstoparticipateinexperi-
encesthataresustained,relevantandrevisitedovertime.

Thecontributionsofthisbookareimportanttoawideaudience.Certainlypre-serviceandpracticing
teacherscouldgaininsightfulinformationfromthechapterspresentedinthisbook.Administratorscould
learnmuchfromwhatothershavedoneintheareaofprofessionaldevelopmentforteachersandhowit
hasworkedinthosecontexts.HigherEducationfacultycouldgaininsightfromchaptersonpre-service
teacherprofessionaldevelopment andother chapters thathighlightmodelprofessionaldevelopment
experiences.Policymakerscouldlearnaboutimportantprofessionaldevelopmentexperiencesthatare
importanttothefieldsothattheycouldfightforfundingorcontinuedfundingofsuchprograms.

OVERVIEW OF CHAPTERS

ThefirstsectionofthishandbookistitledProfessionalDevelopmentforQualityTeachingandLearning.
Inthesechapters,avarietyofprofessionaldevelopmentexperiencesarediscussed.Twostudiesregarding
NationalBoardCertificationarehighlighted.TheResponsetoInterventionframeworkisexaminedin
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onechapter.Variousotherprofessionaldevelopmentmodelsarepresented.Thesectionconcludeswith
achapterthatfocusesonthepotentialsandchallengesofoneprofessionaldevelopmentmodel.

National Board Certified Teachers Speak on the Certification Process,presentsfindingsfromarecent
studyof496NationalBoardCertifiedteachersinNorthCarolina.ThisstudyinvestigateswhatNational
BoardCertified teachers say they learned through thecertificationprocess.Teachers talkabout the
importanceofdailyreflectionoftheirteachingpractice,lifelonglearning,asenseofgainedconfidence
andanincreasedfocusonstudentsandlearningoutcomes.Inchapter2,The Role of Inquiry in Teachers’ 
Learning from the National Board Certification Process,TracyCoskieandNancyPlacepresentaframe-
workforteacherinquiry.Drawingondatafromtwomultiple-yearqualitativestudiesofNationalBoard
candidates,theauthorsusecasestudymethodologyanddocumentanalysistodevelopanunderstanding
oftheNationalBoardasasiteforinquiryinteacherlearning.Threeteachers’experiences,representing
arangeofinquirystances,areexploredtoprovideanopportunitytounderstandimportantelementsof
inquiryinteacherlearningandhowtheNationalBoardcertificationprocessmay(ormaynot)support
suchlearning.AmberBenedict,MaryBrownell,CynthiaGriffin,JunWangandJonteMyersexamined
theroleprofessionaldevelopment(PD)playsinpreparingteacherstoteachwithinResponsetoInter-
vention(RTI)frameworks,andhowfuturePDeffortsmightbeleveragedtostrengthenthepreparation
ofgeneralandspecialeducationteacherstocoordinateinstructionandteachmoreeffectivelywithin
multi-tieredinstructionalsystems.Leveraging Professional Development for General and Special Edu-
cation Teachers Teaching within Response to Intervention Frameworks: Professional Development for 
Response to Intervention FrameworkshighlightstwoPDapproachesthatdirectlyaddresstheseissues.

InChapter4,Examining What Elementary School Teachers Take Away from Mathematics Professional 
Development,DrewPollydocumentsanexaminationofaprofessionaldevelopmentprojectthatwasde-
signedaroundtheprinciplesforLearner-CenteredProfessionalDevelopmentandaddressedcomponents
oftheMathematicalKnowledgeforTeachingframework.Resultsdescribeparticipants’learninginrela-
tiontotheexplorationofmathematicaltasks,theplanningofmathematicslessonsusinganewformat,
andstrategiestoteachspecificmathematicsconcepts.A Meta-Synthesis of WBT and Active Learning 
Pedagogies: Faculty Development, Give Brainpower a Boost,writtenbyDavidGeorgeBrobeck,Alan
J.Digianantonio,andMichelleJElia,synthesizesinformationoncognitiveresearch,neuroscience,and
braintheoryasappliedtoactivelearning.Specificexamplesofonemethod,WholeBrainTeaching,are
suppliedwithdirectapplicabilitytothecollegeclassroomandadult-leaningsituationstohelpreaders
developandinvestigatetheirownpracticesinthisarea.

Theremainingchaptersinthissectionrelatetotraitsofteachersbeyondcontentknowledge.Teachers 
as First Responders: Executive Function Knowledge Improves Instruction by Sheri G. Lederman and 
Bruce Torff. Lederman and Tarff discuss howeffectiveinstructionbeginsatthelevelofeachindividual
student in a classroom.Teachers shouldhaveknowledgeof executive functions (EF), the cognitive
processesassociatedwithactivelearningandworkproductionwhilebeingpreparedwiththetoolsand
strategiestoassessthefoundationalEFcapacitiesofworkingmemory,inhibition,andcognitiveflexibility
thatareessentialtothelearningprocess.Additionally,ateacher’sabilitytomanagestressisstudiedin
Chapter7,Stress Management Framework to Enhance Teaching Quality and Teaching Effectiveness: 
A Professional Development Framework, byElizabethHartney.Theauthorpresentsthatteachinghas
beenidentifiedasoneofthemoststressfulprofessions,withahighattritionrateduetoteacherstressand
burnout.Thischapteraddresseshowtoenhanceteachingqualityandeffectivenessthroughproviding
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teacherswithamodelofprofessionaldevelopmentinstressmanagementthatisspecifictothestressors
ofteaching.Finally,alsorelatedtoprofessionaldevelopmentofteachers,Chapter8,PotentialsandChal-
lengesofaSituated Professional Development Model ,byDanteCisterna,AmeliaWenkTaraMKintz,
JohnLane,andEdwardRoeber, describesastatewideprofessionaldevelopmentprogramdesignedto
improveteachers’knowledgeandpracticesaroundformativeassessment.Theauthorsdescribethreekey
characteristicsthatguidedtheprogramdesign:(1)providingaframeworkforformativeassessment;(2)
providingopportunitiesforflexibleimplementation;and(3)providingsupportforcapacitydevelopment.

Section2,TeacherPreparationandProfessionalism,discussesprofessionaldevelopmentwithbothpre-
serviceandpracticingteachers.Thesectionalsoaddressesself-efficacyandhowthisinfluencesteacher
candidatesaswellasclassroomteachers.ThissectionbeginswithMathematics Teacher Education and 
edTPA: Complex AssessingbyDianeS.McCarthyandBarbaraA.Burnswherethedevelopmentofthe
educativeteacherperformanceassessment(edTPA)isconsidered.Professionalteachingorganizations
suchastheNationalCouncilofTeachersofMathematics,theNationalBoardofProfessionalTeaching
Standards,industry,andgovernmentagencieshavebeenseekingwaystoimproveteaching.Toachieve
this,complex,performance-basedassessmentisnecessary.McCarthyandBurnsproposeedTPAcould
leadtheway.Chapter10,Not Too Young to Lead: Preparing Pre-Service Teachers to LeadbyTanya
JuddPucella,isareviewofthecaseforleadershipdevelopmentopportunitiesforpre-serviceeduca-
tors.Thechapterdiscussesthevariouscurricularapproachestodevelopingtheknowledge,skills,and
dispositionsneededforeffectiveteacherleadershipwhileprovidingacomprehensivereviewofthevari-
ousknowledge,skills,anddispositionsthatcanbegintobedevelopedduringanundergraduateteacher
preparationprogram.

Chapter 15 is related to the professional leadership of teachers. The chapter, titled Using Self-
Mentoring to Increase Teacher Efficacy and Confidence as Leaders,iswrittenbyMarshaLCarr.The
focusofthischapterishowtouseself-mentoringtoincreaseconfidenceandteacherefficacyasaleader.
NancyP.Galavan’schapter,Mediating the Sources and Benefits of Teacher Self-Efficacy for Systemic 
Transformative Meaning-Making,continuestheconversationrelatedtoteachers’self-efficacy.Educating
thewholeteachercandidateisessentialforteachereducatorstoemphasizeandfacilitateintheirwork
inteacherpreparationtooptimizecandidates’knowledge,skills,anddispositions.Fromthisresearch,
teachercandidatesprovideinsightsandinspirationsbeneficialforbothteachercandidatesandteacher
educatorstoimprovetheirpracticesandincreasetheirself-efficacyevidentintheirteacherpreparation
programsandfutureP-12classrooms.

Self-efficacyofteachercandidatesisalsothefocusoftheChapter17,Multi-Semester Community 
Building in Higher Education: Examining the Impact on Teacher Education Candidates’ Development 
and Teaching Self-EfficacybyS.MichaelPutmanandLauraHandler.PutmanandHandlerpresentthat
withinthecurrenteducationalcontext,teacherpreparationprogramsareunderincreasingpressureto
demonstratetheireffectivenessinproducingteachersthat impactP-12studentlearning.Asaresult,
programsmustinvestigateorganizationalfeaturesthatarepowerfulforpreparingpreservicecandidates
toentertheclassroom.Thisresearchexaminedhowthepracticeofhavingoneteachereducatorinstruct
coursesovermultiplesemesterstothesamegroupofstudentscanbeusedtosupportthedevelopmentof
teachercandidates.KellyAndersonalsodiscussesthepreparationofteachers,inherchapter,Preparing 
Teachers in the Age of Equity and Inclusion.PreparinghighqualityteachersforpracticeinP-12schools
hasbeenanextensivelydebatedandcontroversialtopicformanyyears.Thischapterexploreshistorical
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tomorerecentperspectivesofteachereducationandrelatedissuessurroundingtheabsenceofauniver-
sallyacceptedprofileofteacherqualityandincludesillustrationsofcontemporaryteacherpreparation
programsthathavethoughtfullyredesignedtraditionalmodelsintointegratedextensiveclinicalbased
approachestopreparingteachers.

Section2continueswithadiscussionofpreparingteachers,specificallytoteachhistory.InChapter
12,Preparing Teachers to Teach Historical Thinking?: An Interplay Between Professional Develop-
ment Programs and School-Systems’ Cultures,BruceVanSledrightandLilianaMaggioni,explorethe
learningoutcomesforteachersinvolvedinthreedifferentfederally-fundedTeachingAmericanHistory
grantdevelopmentprograms.Dataweredrawnfromamulti-scaleassessmentinstrumentadministered
inatime-seriesdesignandfromclassroomobservationsofandinterviewswithparticipatingteachers.
Chapter14isrelatedtotheprofessionaldevelopmentofhistoryteachers.InTeaching with Primary 
Sources: Moving from Professional Development to a Model of Professional Learning,ScottM.War-
ing,describesthedevelopmentandfacilitationoftheTeachingwithPrimarySourcesprogram,where
theLibraryofCongresshasincorporatedtheseelementstocreateacohesive,collaborative,andengag-
ingmodelforProfessionalLearning.Anexaminationofaretentionprogramthatisaschool/university
partnership, called Teacher Fellows, follows. Barbara H. Davis and Terri Cearley-Key describe the
programwhichprovidedcomprehensivementoringandinductionsupporttomorethan400teachers
overthepast20years.Theprogramisgroundedinsocial-constructivist,cognitive-developmentaland
teacherdevelopmenttheories.

Finally,thesectionendswithChapter18,What Counts as Quality Teaching?: Diverging Pathways 
in the Dis-United KingdombyMoiraHulme.Shedescribeshowprofessionaldevelopmentofteach-
ershasattractedmuchcriticalattentionineachofthefournationsoftheUnitedKingdomsince2010.
Thischapteroffersa‘homeinternational’comparisonofpoliciestosupporttheinitialqualificationand
continuingeducationofteachersintheperiodfollowingpoliticaldevolutionwhileofferingarationale
forcross-nationalcomparisoninthissmallandcloselylinkedsystem.

PreparingTeacherstoWorkwithDiversePopulationsisthethirdsectionofthisbook.Thesection
highlightseffortswithinteacherpreparationprogramsandthroughprofessionaldevelopmentofprac-
ticingteacherstoprepareeducatorstoeffectivelyteachanincreasinglydiversestudentpopulation.The
sectionbeginswithA National Crisis and a Call to Action: Preparing Teachers to Teach Children from 
Poverty,co-authoredbyH.CarolGreeneandJaneC.Manner.Acknowledgingsoaringpovertyrates
andthechallengesteachersfaceinworkingwithchildrenfromimpoverishedbackgrounds,thechapter
sharesavarietyofperspectivesandunderstandingsspecifictochildrenofpoverty.Inconcludeswitha
descriptionaprogramforpracticingteachersandteachereducationcandidatesthatisdesignedtoprepare
themtoworkwithchildrenlivinginpoverty.

InChapter20,Revising a Teacher Education Program for Diversity and Social Justice Through 
Culturally Responsive Coursework and Professional Collaboration, GayleY.Thieman reports on a
casestudyofrevisionsmadewithinagraduateteacherpreparationprogramtobetterprepareteacher
candidatesforadiversestudentpopulation.Resultsandimplicationsarediscussedwithdirectreference
totherevisions,whichincludedanemphasisonculturallyresponsiveteachingandcontentarealiteracy,
aswellasclusteredplacements,co-teachingassignments,andlessonstudy.InPreparing Urban Educa-
tors to Address Diversity and Equity through Field-Based Teacher Education: Implications for Program 
Design and Implementation,AdamS.KennedyandAmyJ.Heinekeshareresearchonfield-basedteacher
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educationanddevelopingcommunitypartnershipsasanimpetusforonefield-basedteachereducation
programtobedesignedaroundmutuallybeneficialpartnershipstoenhancethepreparationofeffective
urbaneducators.Descriptionsoftheexperienceandrecommendationshighlighttheneedforcontinuous
evaluationandredesignofprogramswithdirectparticipationbycommunitypartners.

NicoleWebster,HeatherCoffey,andAnthonyAshhighlighttheneedtoprepareteachersofurban
studentstoengageandappreciatetheselearnerswithinChapter22.In#UrbanLivesMatter: Empowering 
Learners Through Transformative Teachingtheauthorsdiscusstheneedforprofessionaldevelopment
embeddedinculturallyresponsiveteaching,multiculturaleducation,andcriticalliteracytoincitesocial
action,subsequentlyempoweringandengagingurbanlearnersinmeaningfulways.InChapter23,Cul-
turally Sustaining Pedagogy and Hip-Hop Based Education: A Professional Development Framework 
in Rap Cypher and Battle to Promote Student Engagement and Academic Achievement,AzureCamille
Covington, Ayana Allen, and Chance W. Lewis present a professional development design to help
teachersunderstandthenuancesofthehip-hopcultureandshifttheirpracticetoengagetoday’syouth
whoareimmersedintheculture.Incorporatingelementsofhip-hopbasededucation,theprofessional
developmentservesasthebeginningofteacherknowledgeconstructioninframeworksdirectedtowards
culturallysustainingpedagogy.

InTeacher Quality in the Twenty-First Century: Developing Globally Competent TeachersErikJon
Byker,TingtingXu,andJuanChennotetheongoingnecessityofpreparingteacherstodeveloplearners’
skillsforsuccessfullyengaginginaninterconnectedworld.Withinthiscontext,thechapterdescribes
theresultsofempiricalstudiesconductedtodevelopinternationalperspectivesandglobalcompetence
inteachercandidates,withrelatedpractitioner-orientedrecommendationstoaddressdevelopingthese
skillswithinpracticingteachers.

Finally,inChapter25,RuthBaker-Gardnerexaminesthefactorsthathaveinfluencedtheimplemen-
tationofteacherinductionprogramsintheCaribbean.Herchapter,Induction of Teachers in the English 
Speaking Caribbean,followsthesedescriptionswithadiscussionofprogramevaluationsaswellas
considerationsforimplementationandtherelatedpotentialimpactonprogrameffectiveness.

ExaminingOutcomesofTeacherPreparationandPracticeisthefourthandfinalsectionofthisbook.
Thesectiondiscussesevaluationofteacherpreparationprograms,inductionprogramevaluation,teacher
evaluationprograms,aswellastheevaluationofvariousprofessionaldevelopmentprograms.Inthefirst
chapterofthissection,AnnCashpresentscurrentandfutureapproachestoevaluatingteacherpreparation
programsaswellasareviewofavailableassessmentsandcommonpreparationpathways.Obstaclesto
conductingevaluationforthepurposesofcontinuousimprovementaredescribedwhilerecommenda-
tionsareprovidedforusingquantitativeandqualitativemethodstoidentifyfeaturesofteacherprepara-
tionprogramsthathavethestrongestimpactongraduates’performanceandretention,suchthatteacher
preparationprogramsmayactonthisknowledgeforthepurposeofcontinuousimprovement.InChapter
27,Examining the Relationship Among Teachers’ Working Conditions, Stress, and Professional Trajec-
tory,PaulFitchett,SallyLineback,ChristopherMcCarthyandRichardLambertdiscusstheLazarusand
Folkman(1984)transactionalmodelofstressasaviablealternativetotraditionalproduction-function
approachestowardexaminingteacherworkingconditions.Theyalsoexplorethepolicyandpractical
implicationsforthetransactionalmodelasawayforschoolleaderstoaddresstheriskforoccupational
stressanditspotentialoutcomesrelatedtostaffingturnoverandteacherquality.
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Policy Impact on Teacher Induction: Connecticut’s Story,Chapter28,writtenbyAmandaBozack,
focusesoninformingpolicymakersandeducationaladministratorsaboutthebroadlandscapeofinduc-
tionintheUnitedStatesandexploreshowConnecticut’srichhistorywithinductioncanserveother
statesconsideringadoptionofacomprehensiveinductionpolicy.

InChapter,29,Learning-Centered Teacher Evaluation in Wisconsin,StevenKimball,KatharineRainey,
andMarkMuellerreviewonestate’seffortstobuildalearning-centeredteacherevaluationsystem.Fol-
lowinganoverviewoftheprinciplesembracedduringthestate’sdevelopmentandroll-outthesystem,
thefocusturnstotheevaluationdesign,includinghowthemeasures,processesandtrainingbuildonthe
principles.Findingsfromdistrictvisitsillustratelocalimplementationopportunitiesandstruggles.The
authorsdescribecurrentstatewidetrainingplansinresponsetopreliminaryimplementationfindings
andconcludewithchallengesthatwillneedtobeaddressedtopromotelearning-centeredevaluation.

InTaken by the Numbers: How Value-Added Measures Distort Our View of Teachers’ Work,Robert
SmithandScottImigdiscusssurveyresultsfrom300principalsthatillustratethevalueofteacherex-
perienceandeducationandquestiontheoversimplifiedviewofteacherperformancerepresentedonly
byvalue-addedmeasures(VAM).AuthorsalsodiscussthelimitedevidencethatVAMsupportsteacher
orschooldevelopment.AlternativeapproachestoVAM’sfocusonindividualteacherperformanceare
considered.

InChapter31,Professional Development for Quality Teaching and Learning: A Focus on Student 
Learning Outcomes,CathyPowellandYasarBodurpresentareview,analysisandsynthesisofthecur-
rentliteratureonteacherprofessionaldevelopment,theneedforjob-embeddedprofessionaldevelop-
ment,implementationchallenges,andtherelationshipbetweenteacherprofessionaldevelopmentand
studentlearningoutcomes.Theauthorsalsoexaminegapsintheliteratureandfollowthatwithsolutions,
recommendations,andfutureresearchdirections.Thefinalchapterofthissection,Secondary Educa-
tion and Content Literacy in Inclusive Classrooms,byNicholeSmithandDawnWaegerlediscussion
theirexaminationoftheimpactonteachers’understandinganduseofcontentliteracystrategiesatthe
secondarylevel.Inthisstudy,teachers’perceptions,perspectives,understandingandimplementation
ofcontentliteracypracticeswereexaminedoversixmonthstodeterminestudyeffects.Inthevoluntary
professionaldevelopment(PD)series,participantscompletedpre-andpost-PDsurveys,pre-andpost-
PDfocusgroupinterviews,pre-andpost-PDpeerandresearcherobservations,alongwithonlineand
face-to-facePDsessions.

CONCLUSION

Asevidencedinthechaptersthatfollow,professionaldevelopmentcontinuestobeatopicworthre-
searching,analyzinganddiscussing.Theinsightsprovidedareimportantinadvancingresearchinthe
areaofprofessionaldevelopmentandincreasingparticipationofallstakeholdersinrigorousandrelevant
professionaldevelopmentexperiencesforbothpre-serviceandpracticingclassroomteachers.Teachers
neverdiscontinuetheirlearning.Forthem,itisalifelongendeavor.

Inthefieldofeducation,therearealwaysnewcurriculatoabsorb,newtechnologiestoexplore,new
methodologiestopractice,newassessmentstostudyandnewsystemstolearn.Inorderforteachers
tocontinuetobesuccessfulintheimplementationallofthesenewthings,theymustbeequippedwith
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theknowledgeandskillstocompletethesetasks.Toacquirethisknowledgeandskills,professional
developmentexperiencessuchasthosementionedinthisbookshouldbeconsideredandimplemented.
Throughprofessionaldevelopmentexperiences, teacherscangainnew tools for their toolboxes that
shouldbeutilizedtopositivelyimpactstudentlearningintheirclassrooms.
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