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BACKGROUND

Performance-basedassessmentsandtasksarenotnewtoeducation.Theyhavebeendiscussedfordecades
throughvariousemphasesonlearner-centeredinstruction(McCombs&Whisler,1997),understanding
bydesignorbackwardsdesign(Wiggins&McTighe,2005),authenticlearning(Bransford,Brown,&
Cocking,2000),aswellasconstructionistideas(Papert,1980).Thepremisebehindperformance-based
assessmentsisthatlearnersaregiventheopportunitytoworkonataskthathasmultiplepartsthatad-
dressbothlower-levelandhigher-levelthinkingskills,anauthenticcontext,anddirectalignmenttothe
skillsandprocessesthattheyhavebeenlearning.Whilethesetypesofassessmentshavetrickledinto
K-12schoolsandsomeuniversitysettings,theimplementationofperformance-basedassessmentsin
teachereducationprogramsisrelativelynew.

Inteachereducation,“well-designedperformance-basedassessmentshavebeenfoundtomeasure
aspectsofteachingthatarerelatedtoeffectiveness,asmeasuredbystudentachievementgains(Darling-
Hammond,2012,p.6).”Ineducation,thebestknownperformance-basedassessmentistheNational
BoardCertificationProcesswhereinserviceteachersareassessedonvideosoftheirteaching,written
reflections,andtests.Insomestates,educatorpreparationprograms(EPPs)andstatepolicyholders
havestartedtorequireteachercandidatesseekinglicensuretocompletetheedTPAperformance-based
assessment,whichoriginatesfromCalifornia’sTeacherPerformanceAssessment(TPA).TheedTPA
assessmentandotherhigh-stakesteacherassessmentsarenowbeingusedasagatewaytoteacherlicen-
sure.Duetothecontextanduseofperformance-basedassessmentsthereisaneedforthefieldtomore
closelyexaminetheuseoftheseassessmentsinteachereducationprograms.

Thegoalofthisbookistoprovideacollectionofchaptersfocusedontheuseofperformance-based
assessmentsinteachereducationprograms.Whilewritingaboutassessmentcansometimestaketoo
muchfocusoffofgoodteachingandthepurposeoflearning,itisimportanttokeepinmindthatthe
discussionshouldnotbefocusedonlyonperformance-basedassessments.Rather,thediscussionshould
centeronwhataretheskillsandknowledgeassociatedwitheffectiveteachingandhowdowedevelop
thoseinteachercandidates.Wearenotfocusedondevelopingindividualswhodowellonassessments,
wearefocusedondevelopingeffectiveteachers.Whilemanyof thesechaptersfocusontheedTPA
assessment,thereareotherpartsofthisbookthatdiscussotherperformance-basedassessmentsfrom
teachereducationprograms.Myhopeandgoalwiththiscollectionofchaptersisthatreaderswillsee
examplesofprojects,efforts,andstudiesrelatedtoperformance-basedassessmentsthatcaninformtheir
ownwork.Moreover,aspolicymakersnowarerequiringteachercandidatestosuccessfullycomplete
theseassessmentsforlicensure,thereisaneedtocontinuethislineofresearchanddevelopmentrelated
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to developing, evaluating, and researching issues around performance-based assessments in teacher
educationprograms.

Thechaptersinthisbookhavebeendividedintothreelargethemes:1)theroleoffacultyandinsti-
tutionsinimplementingperformance-basedassessments,2)supportingteachereducationcandidates’
workwithperformance-basedassessments,and3)programsandinitiativesrelatedtoperformance-based
assessments.

OVERVIEW OF CHAPTERS

SectionIbeginswithDeMink-Carthew,Hyler,andVallidescribingprogramredesignattheUniversity
ofMarylandinlightofmultipleinitiativesandefforts,includingnewlicensurerequirements,theedTPA
assessment,andprogrammaticchanges.Next,Pinter,Winter,andWatsondescribehowtheiruniversity
implementedtheedTPAassessmentthroughworkwithcourseworkandclinicalexperiences.Chapter3
sharesEastCarolina’scomprehensivecollege-wideeffortstoanalyzeprogrammaticdata,focusdialogue
ondata,andestablishaculturefocusedoncandidateperformanceandongoingprogramevaluation.Next,
MorandescribesEastTennesseeStateUniversity’sprocessof implementingtheedTPAassessment.
Next,Cuthrell,Lys,Fogarty,andDobsonshareaboutEastCarolinaUniversity’sframeworkandprocess
foranalyzingdataforprogramimprovement.InChapter6,HartandWakemansharehowtheyhaveset
upopportunitiesformultiplefacultymemberstoengageinandparticipateinedTPAimplementation.
Chapter7focusesontheUniversityofMaryland’sworkwithlocalscoringandlocalevaluationbyhav-
ingfacultypartnerwiththeirschoolpartners.SectionIcloseswithLimandLischka’spieceexamining
thecontentvalidityofedTPAbasedontheirexperiencesandtheextantliterature.

SectionIIfocusesoneffortstosupportteachercandidates’workwithperformance-basedassessments.
Chapter9focusesonhowfacultyusedmultiplecoursestosupportcandidates’skillsandknowledge
relatedtoinstructionalplanninganddesigninglearningsegments.Inthenextchapter,Suleimanand
Byrdshareastudyinwhichtheyexaminedcandidates’perceptionsofmentorshipandsupportduring
theirprograminlightoftheedTPAproject.Next,Lachancediscusseswaystosupportteachercandi-
dates,whoareearninglicensuretoteachnon-nativeEnglishspeakers.Chapter12focusesonpossible
waystosupportteachercandidates’developmentonskillsrelatedtoedTPAwithdescriptionsabout
thebarriersencountered.Inthenextchapter,PettyandHeafnersharetheirstrategiesforsupporting
candidatedevelopment in anonline teacherpreparationprogram. InChapter14,Rademaker shares
howintensiveclinicalexperiencesforcandidatessupportedtheiroveralldevelopmentaswellastheir
workonperformance-basedassessments.SectionIIconcludeswithachapteraboutaliteracy-focused
partnershipbetweenBradleyUniversityandalocalschooltosupportcandidates’developmentonskills
relatedtoperformance-basedassessments.

SectionIIIincludesavarietyofprogramsandinitiativesrelatedtoperformance-basedassessments.
InChapter16,Bykersharesabouthowexperientiallearningactivitiescanbeusedasawaytoassess
teachercandidates’understanding.Next,Ryansharesfindingsfromastudythatusedlessonstudyand
relatedartifactstoassessteacherquality.Inthenextchapter,Catelliandcolleaguesshareaboutavideo-
basedactionresearchprojectfocusedonintensivecollaborationbetweenteachercandidates,university
faculty,andschoolfacultyata localProfessionalDevelopmentSchool.InChapter19,Cardosoand
colleagueswriteaboutastudyinMexicothatlinkedteacherpreparationprogramstotheperformance
ofcandidates.Next,McIntyreandcolleaguesshareresultsfromastudyfocusedonImpactonStudent
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Learningprojectsthatcandidatescompletedduringstudentteaching.Chapter21focusesonastudyfrom
Croatiainwhichpre-schoolteacherscompletedaperformance-basedassessmentwiththeirstudents.

Drew Polly 
University of North Carolina at Charlotte, USA
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