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Onlinelearningisubiquitousinhighereducation.Thenumberofstudentstakingonlinecoursesoffered
byhighereducationinstitutionscontinuestoincrease.Theincreaseinenrollmentislargelydrivenby
thedemandforeasyaccesstoengagingcoursematerialsandwebresourcesthataddressdiverselearner
needs especially among nontraditional students. While enrollment in online education continues to
expand,concernsregardingrigorandcomparabilitytotraditionalcourseoutcomespersist.Unlikein
traditionallearningenvironments,theconceptsofinteraction,presence,andparticipationintheonline
coursescanbechallenging.

Inordertoensureeffectiveandsignificantoutcomes,attentionneedstobepaidtothelevelsofinter-
action,presence,andparticipationinonlinecoursesasproposedbythetwodistanceeducationlearning
theoriesofTransactionalDistance(Moore,1993)andCommunityofInquiry(Garrison,Anderson,&
Archer,2000).AccordingtotheMoore’stheoryofTransactionalDistance,thethreelevelsofinterac-
tionkeytoeffectiveteachingandlearninginonlineenvironmentsarelearner-instructor,learner-learner,
andlearner-contentinteraction.TheCommunityofInquirytheoreticalframeworkontheotherhand
establishestheneedforpresence,whichhasbeendescribedasthedegreetowhichonefeelsconnected
tothelearningcommunity.Thethreetypesofpresencedeemedessentialtolearningarenamelysocial
presence,cognitivepresence,andteachingpresence.Inessencethetwotheoriesofdistanceeducation
postulatetheneedforconsiderationsoftheexistenceofelementsofstructure,dialogue,self-directedness,
asenseofmembership,collaboration,meaning-making,andinstructorimmediacyinthedesign,imple-
mentation,anddeliveryofonlinecourses.

Researchershavesuggestedtheneedforcontinuedinquiryintobestpractices,strategies,andap-
proachesthathelpaddressthechallengesofensuringinteraction,presence,andparticipationinonline
educationtomeetstudents’diverselearningneeds.Theobjectiveofthisbookistoprovideeducators
withaccesstoinformationregardingtheoreticalfoundations,empiricalorresearch-basedtips,practical
pedagogicalstrategies,andappropriatetechnologicaltoolsforencouraging,individuallyandincombi-
nation,theimportantelementsofinteractionandpresenceinonlinecoursestoensurestudentlearning,
satisfaction,andparticipationinonlinecourses.Inaddition,thisbookisintendedforcoursedesigners
whohelpdevelopanddesignonlinecourses.Finally,theproposedpublicationismeantforresearchers
withanagendainexamininginteraction,presence,andparticipationinonlinecourses.Morebroadly,
thepublicationcontributessignificantlytotheliteratureoncoursedevelopmentanddeliverytechniques
thathelpimproveinstruction,learning,andsatisfactioninonlinecourses.Fromtheresearchpresented
throughthisscholarlyendeavor,coursedesigners,instructors,andresearcherswillgainadeeperunder-
standingofhowelementsofinteractionandpresenceensureoptimalparticipationandqualityonline
learningexperiences.
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ORGANIZATION OF THE BOOK

Thisbookiscomprisedof20chaptersthatareorganizedintotwomainsections:Theoretical Applica-
tions and Research Basis for Interaction, Presence, and Participation in Online CoursesandPractical 
Applications and Strategies for Ensuring Interaction, Presence, and Participation in Online Courses.
Eachchapterisauthoredorco-authoredbyabestpracticeeducatorinhighereducationsettingsand
discussesresearch-basedevidencestrategiesforsuccessfulparticipation,interaction,problem-solving
anddevelopingpresenceinonlinelearningenvironments.

Abriefdescriptionofeachofthechaptersfollows:
InChapter1,theliteratureontheecologicalmodelanditsapplicationtostudentinteractioninonline

learningenvironmentsisdiscussed.Theauthorfocusesontheimportanceofconsideringtheinterface
inthedesignanddeliveryofonlinecoursesastheinterfaceisimportantinthemediationofthethree
levelsofinteraction:learner-learner,learner-instructorandlearner-contentinteractions.Themacroand
microsystemsorenvironmentsinwhichonlinelearningoccursarepresented.

Chapter2firstprovidesanoverviewofthemajormotivationtheories,andthenfollowsupwithan
examinationoftheresearchontheapplicationofmotivationaltheoryandtheARCS-Vmodeltoin-
structionaldesign.Specialattentionisgiventodiscussingcoursedesignandinstructionalstrategiesfor
tacklingissuesofacademicperformanceandattritioninonlineenvironments.

InChapter3,theimportantrolefacultyplayinthedesignanddeliveryofinstructioninonlinelearning
environmentandtheeffectonstudentengagementandretentionispresented.Inthischapter,emphasisis
placedonhowfacultyparticipationandvisibilityintheonlinecourseiscentraltostudents’motivation
to“stick”withlearningonline.Theauthorofthischapterechoestheneedforon-goingfacultyprofes-
sionaldevelopmentandsupportassuggestedinpastresearch.

Chapter4switchesfromafocusontheonlineinstructortoafocusontheonlinestudentandpar-
ticipationinonlineenvironments.Inthischapter,theauthorexploresthemeanings,definitions,and
attributionsassociatedwithstudentparticipationinonlinecourses.Theauthoralsooffersaviewpoint
onhowstudents’individuallearningstylesinfluenceparticipation.

Chapter5discussespastliteratureontheuseofaspecificeducationalmedium,reflectiveblogjour-
nals,forbuildingcriticalthinking,collaboration,interaction,andengagementamongstudentsinonline
courses.Adescriptionofhowreflectiveblogjournalswereusedinapostgraduateonlinecoursetohelp
developprofessionalexpertiseamongstudentsispresented.

Chapter6presentsamixedmethodsstudyonhowinstructorsestablishedtheirownsocialpresence
inanacceleratedonlinecourseandtheeffectofthisstrategyonstudentlearning.Theauthorofthis
chapter cautions readerson the complexityofdesigning and implementingonline courseswith the
constructofpresenceinmind.

InChapter7,theoutcomesfromacasestudyontheuseofindividualizedstructuredsynchronous
videoconferencesessionsinanonlineliteracycourseforgraduatestudentsarepresented.Thestudy’s
dataincludedstudentwrittenreflectionsandsessiontranscripts.Suggestionsontheusefulnessofand
howtodesignonlinementoringsessionstopromotepresence,interaction,andengagementonlineare
discussed.

Chapter8presentsanothercasestudyontrainingeducatorsofadultlearnersinonlineenvironments.
Inthischapter,theauthorshighlighttheprinciplesofadulteducationanditsapplicationinonlinelearning
forpromotingengagement,activeparticipation,interaction,andimmediacyamongeducatorsandlearners.
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Chapter9presentssolutionstothechallengesfacultyfaceinsynchronousonlinelearningenviron-
ments.Inthischapter,readersareexposedtofindingsfromacasestudyonthedesignanddevelopment
ofaself-pacedorientationtodevelopstudentreadiness.Theresultsofthecasestudydemonstratehow
thisorientationpositivelypreparedstudentstobereadyforlearninginasynchronousonlineenvironment.

Chapter10discussesthefindingsfromastudyononlineeconomicscourses.Theobjectivesofthe
studyweretwofold:Toinvestigatefacultychoiceofweb-basedtechnologiesforimplementingthethree
majortypesofonlineinteractioninthecoursesandtoexaminestudentperceptionandrecommendations
regardingsuchtechnologies.Theresultsfromthisinvestigationsuggestthatdiscussionboardsaremost
effectiveforpromotingallthreetypesofinteractioninonlinelearningenvironments.

Chapter11highlightsanumberofbestpracticesandtimemanagementstrategiesforpromotingin-
teractionandpresenceonlinetomaximizestudentsuccessandsatisfaction.Thestrategiessharedinthe
chapterarehelpfulforcreatinganefficientonlineclassroomwhilemanagingteachingtimeeffectively
toensureinteraction,presenceandparticipation.

InChapter12,theauthorsprovidealistofpracticalstrategiesandtechniquesthatcanbeapplied
toenhanceinteractionandsocialpresencewithintheonlinelearningenvironments.Specifically,the
authorsfocusonhowthiscanbedonewhileusingsocialmediaandothercollaborativetechnological
toolsapplicableinonlinelearning.

Chapter13discussesdifferenttipsandstrategiesnecessaryforenhancingstudentengagementin
onlineenvironments.Theauthorspointout the importanceofhaving instructorsdesignanddeliver
coursesthatengagetheirstudentsinthecognitive,affective,andbehavioraldomainsofonlinelearning
bypromotingallthethreelevelsofinteractionoflearner-content,learner-instructor,andlearner-learner
interactions.Intheprocess,theauthorsproposetheapplicationofflowtheoryinthedesignandimple-
mentationofonlinecourses.

Chapter14focusesontheCommunityofInquiry(CoI)frameworkanddescribestheconstructof
presence.Strategiesforensuringpresencethroughcoursedesigntopromotelearners’criticalreflec-
tionandengagementarepresented.Alsopresentedaretechniquesforestablishingpresencefromthe
perspectiveofthecourseinstructors,facilitators,andcourseparticipants.

InChapter15,theauthorsexplorepedagogicaltechniquesneededtodesignandteachcoursesef-
fectivelyinonlinelearningenvironments.Theauthorsemphasizetheimportanceofinteractionandim-
mediacyinonlinelearningandtheshareapplicationsandstrategiesthatensuresuccessfuldevelopment
andimplementationofeffectiveonlinecourses.

InChapter16,theauthorsremindreadersthateffectiveonlineinstructionrequiresanunderstanding
ofnotonlyinteractionbutalsoofhowtofacilitateinteractionthroughtheuseorapplicationoftechnol-
ogyintheonlinecourse.Theauthorsofthischapterexaminethedifferenttypesofinteractionandsug-
gestwaysfacultycouldworkonincorporatingeachofthesetypesofinteractionintheironlinecourses.

Chapter17offersdifferentstrategiesforencouragingandmaximizingstudentengagementandpartici-
pationforbothnoviceandexperiencedinstructorswhoarebeginningtheirteachingcareersonline.Inthis
chapter,theauthordescribesthechallengesfacultymightfaceintheirquesttoteachonlineforthefirst
timeandoffersbestpracticesfordiscouragingprocrastination,settingclearexpectations,encouraging
individuality,capitalizingondiversity,andprovidingandutilizinghelpfulresourcesforonlinestudents.

Chapter18presentsanumberofvignettesthatdemonstratehowtodesign,position,andimplement
effectiveonline courses alignedwithbothBloom’sTaxonomyand theSubstitution,Augmentation,
Modification,Redefinition(SAMR)model.Thepurposeofthischapteristoprovidedirectionforde-
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velopingthetaskforsocialpresence,cognitivepresenceandacollaborativestanceinauthenticonline
learningenvironments.

InChapter19,theauthorsaddressthedearthofresearchonestablishingtheimportanceofteaching
presencefortheintegrationofmulticulturalonlineeducationwithspecificfocusonEnglishlanguage
learners.Thestudyhighlightstheroleofteachingpresenceinmulticulturalandonlineeducation,the
meritsanddemeritsofEnglish language learners inonline learning,andbestpractices for teaching
multiculturaleducationonline.

Chapter20providesreaderswithinformationonpedagogicalapproaches,strategies,andtoolsfor
teachingfilmstyletostudentsinawaythatencouragesandensuresinteraction,presence,andparticipa-
tioninanasynchronousonlinesetting.Theauthordrawsfromtheexperienceoftwentyyearsoftradi-
tionalcourseteachingandfromfiveyearsofteachingonline.Thechapteropenlyconfrontsquestions
ofinstructionalquality,academicrigor,assessment, interaction,andtheparityofteachingonlineas
againstteachingface-to-face.

Ingeneral,thechapterspresentedinthisbookhighlighttheimportanceofdesigninganddelivering
interactiveandengagingonlinecourseswhileholdingimportanttheconceptsofinteractionandpresence.
Aspreviouslystated,havingpresenttheelementsofinteractionandpresenceencouragesparticipation
andsignificantlearninginonlineenvironments.Again,thechaptershighlightadvancesininstructional
designpractices,theroleoffaculty,facultytraininganddevelopment,andappropriatetechnologicaltools
andresourcesessentialforthedesignanddeliveryofeffectivecoursesinonlinelearningenvironments.
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