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AlbertoAndujaristheeditorofthisvolume,whichcontains15originalresearchpapers,allof
whichoffervaluableinsightsintotheadvantagesanddisadvantagesofacurrentproblemoftools
usedincomputer-andmobile-basedforeignlanguagelearning.

The firstchapterbyAnaGimeno-Sanz,ValentinaMorganaandJulieVandeVyverentitled
“Understanding Learner and Instructor Attitudes Toward and Use of Mobile-Assisted Language
Learning”offersvaluableinsightsintotheadvantagesanddisadvantagesofusingmobilelearning
inthelanguageclassroom,bothfromatheoreticalandpracticalperspective.Thechapterdrawsa
comparisonbetweentwoaudiences,teachersandlearners,focusingonthealignmentandnarrowing
ofthegapsbetweenlearners’independentuseofmobile-enhancedlanguagelearningininformal
learningandteachers’perceptionsoftheuseofmobileapps.Theauthorsraisetheimportantquestion
ofwhetherMALLcanorshouldbeintegratedintothelanguagecurriculum.Theyalsoassertthat
mobilelearningusuallyinvolvestheuseofmobiletechnology,whetheraloneorincombinationwith
otherinformationandcommunicationtechnologies(ICT),thusenablinglearninganytime,anywhere.
TheauthorsemphasizethatanumberofMALLresearchstudiesconductedtodateprovideevidence
ofthepositiveeffectsoftheeducationaluseofmobiledevicesonthedevelopmentofspeakingand
writingskills(Andujar,2016;Lys,2013;Tuttle,2013),readingandlisteningcomprehensionskills
(Hsuetal,2013;Chen&Chang,2011),aswellasonvocabularylearning(Li&Cummins,2019;
Stockwell&Liu,2015)andgrammarreinforcement(Baleghizadeh&Oladrostam,2010).

Theresearchisparticularlysignificantbecauseitconsideredalargesampleofuniversityteachers
andlearnersfromacrossAsia,Europe,andNorthAmerica,whichcontributestotheoverallvalueof
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theresearchfindings.Asforthefindingsregardingteachers,thepaperhighlightsthatthereshould
be more communication and information sharing between teachers and learners regarding their
mobilepracticesandunderlyingmotivations.ToimprovesuccessfulMALLpractices,teachersneed
tobetrainedintechnology-mediatedtask-basedteachingandlearning(Gimeno-Sanzetal.,2020,p.
27).Furthermore,theauthorsstatethatmorethanhalfofthestudentssurveyedreportedusingtheir
smartphonesforlanguagelearningontheirwaytoandfromuniversity.Therefore,teachersshould
takeadvantageofthisanddesignactivitiesandtasksthataresuitableforcompletiononthemove
onasmallscreen,bearinginmindthatthenumberofadditionalresourcesavailableforcompletion
maybelimited(ibid.).Thestudyalsoprovidesevidenceofbothteachers’andlearners’willingness
toimplementMALLpracticeswhensupportedbytheuseoftoolsandappsspecificallydesignedfor
languagelearningandalignedwithSLAmethods(Gimeno-Sanzetal.2020,p.28).

ThesecondchapterofJackBurstonandAndroullaAthanasiouprovidesathorough,comprehensive,
andup-to-datereviewofthestudiesofMobile-AssistedLanguageLearning(MALL),coveringthe
periodfrom1994to2018.Itfocusesontheexperimentalimplementationofmobility-basedaffordances
andapplicationsinlanguageteachingandlearning,bothL1andL2.Thechapterprovidesastate-of-
the-artanalysisofover2000MALLstudiesthathaveappearedinnearly500differentjournalsand
presentationsatconferencesofnearly300differentprofessionalorganizations,thevastmajorityof
bothsourcesbeingunrelatedtolanguagelearningandteaching.Italsoprovidesthoroughbackground
informationontheaforementionedstudies,documentstheirdeeplyatheoreticalnature,describesin
detailtheirpedagogicalfeatures,andevaluatestheirlearningeffectiveness.Wethinkitisworthnoting
thatintheConclusionssectionofthisstudy,theauthorsclaimthatTaiwanandJapanarethecountries
wheremostexperimentalMALLprojectshavebeenconducted.Asforthelevel,thestudyindicates
thatitistheuniversitylevelwhereMALLhasbeenmostconcentrated.Theresultsshowthatstudent
mobilephonesarebyfarthedeviceofchoiceforMALLimplementations.Furthermore,Burston&
Athanasiou(2019,p.54)claimthatMALLstudiesaredominatedbyafocusonL2Englishbelow
theadvancedlevel.Thenewfindingsthatemergedfromthisreviewdemonstratedtheeffectiveness
ofbibliographicmininginidentifyingMALLstudiesingeneralandexperimentalimplementations
inparticular,over2000fortheformerandnearly800forthelatter.Asforthelinguisticparameters
ofMALLimplementations,thisstudyisthefirsttodocumenttheexistenceofL1studiesandtheir
focusonliteracy.Moreover,thisstudyuniquelytracksthedistributionofactivitytypesandlinguistic
focusovertime.Wewouldhighlyrecommendreadingittoscholarsandpractitionersalike,especially
thosewhoseresearchinterestslieintheareaofmobile-assistedlanguagelearning.

ChapterthreebyAlbertoAndujarandJoseM.FrancoRodriguezfocusesonexploringuniversity
studentengagementinatelecollaborationprojectbetweenaSpanishandanAmericanuniversity.
The study is titled “WhatsApp and Jitsi at Foster Student Engagement in a American-Spanish
TelecollaborationExchange” andbringsvaluable insight into students’ cognitive, emotional and
behavioralengagementintheproject.Studentengagementhashardlybeenstudiedintheliterature
ontelecollaboration,whichhaveusuallyfocusedonfactorssuchasthedevelopmentoflanguage
skillsandinterculturalcompetenceorthementoringoflanguagelearnersamongothers.Therefore,
webelievethisstudyisimportantforbothresearchersandpractitionerswhowishtoventureinto
thefieldoftelecollaboration.Theauthorsofthestudypointtotheadvancesintechnologythathave
madeitpossibleforstudentstoaccessvideoconferencingthroughabrowserorhaveatext-based
conversationthroughaubiquitousdevice.Thesenewopportunitiesprovidefertilegroundforlanguage
teacherswhoarereadytoconnectclassesandimplementtelecollaborationexchangesovertheInternet.
MobileinstantmessagingservicessuchasWhatsApp,Wechat,Line,andFacebookMessengerallow
participantstointeractviatextmessaging,voicerecordings,andvideocalls,allowingparticipants
tocommunicateubiquitouslyacrossmultiplechannels.Alloftheseresourcescanbeveryuseful,
especiallywhenteachersneedtodelivertheirlessonsonline.



International Journal of Digital Literacy and Digital Competence
Volume 11 • Issue 2 • April-June 2020

70

Thefindingsofthestudyhighlighttheimportanceofusingtelecollaborationtoolsthatcanalso
enhance students’ emotional engagement during the learning process. Understanding how these
toolsinfluencelearners’attitudesandbehaviorsduringvirtuallanguageexchangesseemstobeof
greatinterestinordertoadequatelydeveloptelecollaborationenvironmentsinwhichstudentscan
maximizeopportunitiesforlanguagelearningandpractice.Theauthorsemphasize,andthisisof
great importance toall language teachers, that this typeof telecollaborationprojectsignificantly
increasestheteacher’sworkloadastheinteractionisbetweenpeers,andoncetheprocessisfully
organized,thereisnoneedfortheteachertocontrolormonitorthelanguageexchangeindetail.
Theteacher’srolebecomesoneofmonitoringtheinteractioninthetelecollaborationplatformand
resolvingpotentialproblemsbetweenparticipants.

ThefourthchapterofthisvolumeiswrittenbyClaudioVanhees,MatheaSimonsandVanessa
Joosen and is concerned with identifying the desirability of hyperlink types and frequencies in
literarytexts.“DesirabilityofMultimediaHyperlinksinFictiontoFosterPupilReadingMotivation
andImmersion:ReadingToolsforMALL”exploreshowdigitalreadingaids,suchasfictionwith
multimediahyperlinks,mightappealtoparticularlyreluctantreadersorchildrenfromfamilieswith
lowliteracyskills.Thestudyfoundthat,onaverage,teachersmarkedmoreexplanatoryandenriching
hyperlinksthanstudents.Inaddition,thestudyshowsthatthedesirabilityofhyperlinktypesamong
students and teachers is significantly influencedby literarygenreor readingmotivationand the
importanceofstudents’readingmotivationandmediause.

Thestudy targeted102seventhandeighthgradestudents (i.e.,12-14yearsold)attendinga
generalsecondaryschool(A-school)insevenschoolsinFlanders,Belgium.Thestudyalsotargeted
44teachers,including7males(15.9%)and37females(84.1%),allofwhomhavestudentsingrades
7and8.Theoverallresultsofthestudyshowedthatmoststudentsfoundexplanatoryandenriching
hyperlinksdesirableacrossfivedifferentliterarygenres.Itwashypothesisedthatgenderplaysan
importantrole,asfemalestudentsonaveragetickmorehyperlinksofbothtypesthantheirmale
counterparts,andfemalebilingualstudentsseemtodesiremorehyperlinksofbothtypesthanother
students.Asforteachers,thestudyfoundthatalmostallteachersfindbothhyperlinktypesdesirable
inliterarytextsandonaveragetickmorehyperlinksofbothtypesthanstudents.Thestudyconcludes
thatitwouldbeimportantforbothschoolsandpolicymakerstodevelopwell-designededucational
policiesthatincorporatebothanalogueandvariousformsofdigitalreading,thusnurturingfuture
studentreadingbrainsthatarestillcapableofperformingtheprocessesof“deepreading”thatare
atthecoreofexpertreadingandessentialforcriticalthinking,personalreflection,imagination,and
empathy.Finally, thestudysuggests thatauthorsandpublishersshould investmore resources in
providingdigitalreadingmaterialswithmultimediahyperlinks,astheevidenceshowninthestudy
clearlypointstotheimportanceofsuchaformoflearninginthefuture.

The fifth chapter of this volume, authored by Fidel Çakmak, focuses on the use of social
networksites(SNSs)forlanguagelearningandaimstopresentanempiricalstudyontheuseof
Instagram(IG),oneofthemostpopularSNSs,toassesslearners’oralcommunicationskillsinthe
foreignlanguageclassroom.Theauthor’spaper“SocialNetworkingandLanguageLearning:Use
ofInstagram(IG)forEvaluatingOralCommunicationSkill”examinesparticipants’performance
scoresonanoralcommunicationtasksetbothonIGandinclass,aswellastheirscoresontheBig
Fivepersonality traitsmeasuredby theQuickBigFivePersonalityTest (QBFPT).Theauthor’s
studyshowsthatIGsignificantlyfacilitatedstudents’performanceinoralcommunicationskillsand
thatpersonalitytraitsdidnotpredictperformanceonIG,buttheextrovertsandconscientioushave
ahighprobabilityofscoringhighinclass.Theresultofthestudy,whichalsoexaminedwhetherthe
BigFivepersonalitymodelcanpredictstudents’oralcommunicationperformance,suggeststhatthe
modeldoesnotfunctionasapredictorofperformanceonIG,yetdimensionssuchasextraversion
andconscientiousnesswerefoundtobesignificantpredictorsoforalcommunicationperformance
inclass.TheauthoralsosuggeststhattheintegrationofSNSsshouldbepartial,asusersdonotwant
tousethemexclusivelyforlanguagelearning,butratherfromtimetotimeandasasupplementto
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extendtheirlearningbeyondtheclassroomcontext.Thisshouldconvinceeventhemosttimidforeign
languageteacherstogiveitatry.

ThesixthchapterofthisvolumeiswrittenbyKazumiMatsumoto,MakiHirotaniandAtsushi
Fukada.Theirpaper“ExaminingOralPerformanceCharacteristicsofL2LearnersWiththeCAF
Calculator”dealswithhowaCAFcalculatorandaworkflowforcalculatingfluencymeasureswere
introducedtoinvestigate,accompaniedbyastudy,theutterancefluencyofL2learnersofJapanese
attwoproficiencylevelswhenperformingtwotasks.TheCAFCalculator(CAFistheabbreviation
forComplexity,Accuracy,andFluency)calculates50complexity,accuracy,andfluencymeasures
oforalperformance.ByrunningCAFCalculatoronTextGridfiles,objectivemeasuresoffluency,
accuracy,andcomplexityarecalculatedandwrittentoaEXCELfile(Matsumotoetal.,2019,p.
136).Theresultsoftheirstudyshowsignificantdifferencesinspeed,breakdown,andcomposite
fluencymeasuresbetweenthetwogroupsinbothtasks.Tasktypewasalsofoundtohaveaneffect
onbreaklocations.

Theauthorsclaimthatitisusefultoreviewlearners’oralperformanceonaregularbasis.They
claim that frequent and fair assessment of oral performance with objective fluency measures is
troublesomeforteachersandresearchers.Theauthorsexaminedtheirhypothesesusingasampleof
42nativeEnglishspeakersinAustraliaandtheUnitedStates(15malesand27females;twounknown)
according to I-JAS(InternationalCorpusofJapaneseasaSecondLanguage)demographics.All
participantswereenrolledinJapanesecoursesatauniversityinAustraliaortheUSatthetimeofdata
collection,andtheiragesrangedfrom19to24(theageofoneparticipantisunknown)(ibid.,p.135).

TheresultsofthestudyshowthatCAFCalculatorisablenotonlytoproduceobjectivemeasures
offluency,butalsotoperformaccuracymeasures(i.e.thenumberoferror-freeAsunitsandtheratio
oferror-freeAsunits)andacomplexitymeasure(i.e.syntacticcomplexity),thusenablinglanguage
teacherstoassesslearners’oralperformancefrommultipleperspectives.Inthissense,thestudyhas
shownhowafreelyavailablelearnercorpuswasusedtoobtainadecentlylargedataset,andhow
fluencyanalysistoolswereusedtoannotateandcomputealargenumberofobjectivemeasuresthat
canbehelpfultoanyoneinterestedinthefieldofcomputer-assistedforeignlanguagelearningand
assessment.

TheseventhchapterofthevolumeiswrittenbyNeasaNíChiaráinandAilbheNíChasaide.
Theirpaper,“ThePotentialofText-toSpeechSynthesisinComputer-AssistedLanguageLearning:
AMinorityLanguagePerspective” explores thepotential of text-to-speech synthesis (TTS) as a
tool that can transform CALL (Computer-Assisted Language Learning) platforms. The authors
claimthatbyintegratingTTS,theplatformfacilitatesliteracytraining,alwaysfocusingonspoken
language(theyfocusonIrishlanguage).Promptsaredeliveredinbothspoken/audibleform(with
TTSvoices)andwrittenform.Theplatformisdesignedtomonitorlearnerprogressthroughoutthe
processandrecordsoftheprocessarecollectedforfutureresearch.Thisstudyexploresthegreat
potentialofTTStechnologyinlanguagepedagogy,whichhasbeenrelativelyunder-researched.It
isworthnotingthatwhileIrishisanofficiallanguageofthestateandassuchiswidelytaughtin
Ireland,itisalsoaminoritylanguagespokenasacommunitylanguageinsomeareas,mainlyonthe
westcoast.Thismakesthesocialandlinguisticcontextquitedifferentfrommainstreamlanguages,
andtherearemanyspecificchallengesthatarisewhenteachingaminoritylanguagewhereaccess
tonativespeakersislimited.

TheauthorsclaimthatTTShasyettogainwidespreadacceptanceinCALL(Gupta&Schulze,
2012),althoughthissituationisbeginningtochange.Thereasonforthisisthelowqualityofsome
TTSsystemswithunnaturalspeechquality(Sha,2010).ThisstudyillustratesthattheiCALLplatform
isonlyonewayinwhichTTScanbeused.Itservesasanillustrationofhowclassroomactivities
canbeenhancedthroughautonomouslearningwithinstantpersonalisedfeedbackinaninteractive
environment(NíChiaráin&NíChasaide,2019,p.163).Italsoprovidesaholisticlanguagelearning
experiencethatfocusesonspokenlanguageandcloselyintegrateswritingandreadingskills.This
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immediateaccesstonativelanguageisparticularlyimportantinminoritylanguagesettingsandwould
berecommendedincasesofminoritylanguagelearningonaglobalscale.

ChaptereightofthevolumeisauthoredbyJosefBuchnerandJuliaWeißenböck,whosepaper
“ThereIsNothingtoSee.OrIsThere?VisualizingLanguageThroughAugmentedReality”focuses
onaugmentedrealityanditspotentialoftransformingteaching.Authorsclaimthatbyapplyingthis
technology,studentsprogressfromconsumersoftechnologytoproducersoftheirowndigitalcontent,
and theycanmake itavailable toa largeaudienceandcreatean immersive learningexperience.
Augmentedrealityhasproventosuccessfullycombinelanguageanddigitalskillsandhasshown
tomotivatestudentstoengageevendeeperwiththeirtopic.Theauthorsemphasisethatwhilemost
studiesfocusonhowARcanbeusedforteachingandlearning,onlyafewfocaliseonstudents’own
productionofARcontent.Intheconclusionsectionoftheirstudy,theauthorsemphasizethrough
theapplicationofmoderntechnology,inthiscaseAR,thatatraditionallanguage-learningscenario
was transformed into a design-based learning experience. This learning experience was highly
motivatingfortheparticipatinglearnersandARasatechnologywasalsoacceptedbythemajority
andconsideredvaluableforthelearninganddesignprocess.

ChapternineofthevolumeisauthoredbyBarbaraCondeGafaro,whodiscussestheroleof
MassiveOpenOnlineCourses (MOOCs) in foreign languageeducation.Herpaper explores the
relationshipbetweenMOOCsandself-regulatedlearningandaddressesthereuseofcontent-based
MOOCsassupplementarymaterialstopromotestudents’self-regulatedbehaviourandpractiseofthe
targetlanguagebothinsideandoutsidethelanguageclassroom.Thepaper“MOOCsintheLanguage
Classroom: Using MOOCs as Complementary Materials to Support Self-Regulated Language
Learning”explorestheissueofself-regulatedlanguagelearninginablendedcontextwithcontent-
basedMOOCs.Theycanbedescribedasthedevelopmentofonlinelearningonalargescale(Daniel,
2012).Theyaredesignedforalargenumberofparticipantswhocanaccessthecoursesanytimeand
anywhereaslongastheyhaveanInternetconnexion(McAuley,Stewart,Siemens,&Cormier,2010).
Forthosewhowishtoinvestigatefurther,thetermMOOCwascoinedbyDaveCormiertoexplaina
wayoflearninginthenetworkedworld(Cormier,2010),whichbeganin2008withanonlinecourse
calledConnectivismandConnectiveKnowledge(CCK08)facilitatedbyGeorgeSiemens,Stephen
DownesandDaveCormierattheUniversityofManitobainCanada(Cormier,2008).Theauthor
claimsthatintermsofforeignlanguagelearning,content-basedMOOCscanpotentiallyprovide
studentswithflexiblelearningopportunitiestoenhancetheirself-regulatedbehaviourandpractise
theirtargetlanguagewhileaccessingknowledgethatmayberelevanttotheirpersonaloracademic
interests.Inthepresentstudy,theauthorhasfocusedontheintegrationofcontent-basedMOOCsas
blendedelementsinclassroom-basedlanguagecoursesand,inparticular,consideredthepossibilities
ofsuchintegrationintermsofstudents’self-regulatedlearningandtargetlanguagepractiseinsideand
outsidetheclassroom.Shealsosuggeststhatfutureresearchinthisareaofeducationaltechnology
andlanguagelearningshouldexaminetherole(s)oflanguageteacherswhochoosetoimplementthese
blendedMOOCpractisesthatfocusonpromotingstudents’self-directedlearning.Inconclusion,
theauthoradvises languageeducatorsandresearchers toexplore thedesignand implementation
ofclassroomactivitiesinvolvingMOOCcontentorresourcesthatwouldhelplearnersassesstheir
learningandallowthemtoreflectandadjusttheirperformanceastheypractisetheirtargetlanguage.

ThetenthchapterofthevolumeiswrittenbyPabloArmandoAlcaraz-Valencia,LauraSanely
Gaytán-Lugo,SaraCatalinaHernándezGallardo,andRocioMacielArellano.Theirstudyentitled
“TheRoleofTechnologyinAudioTextComprehensionforEnglishasaSecondLanguage”deals
withthedevelopmentoflisteningcomprehensionskillsinlearningEnglishasasecondlanguagefrom
atheoreticalperspective.Theauthorstriedtoconceptualizesymboliccompetencethroughecological
theoryinordertodesigncomputer-assistedlanguagelearningpractice.Theresultsoftheirresearch
ledtotheconclusionthataguideforbuildingaspecializedtechnologyforlearningEnglishasa
secondlanguagedoesnotexist.Theauthorspointoutthatvarioustechnologieshavebeenusedover
theyearstodeveloptheskillsassociatedwiththislearningprocess.Theyemphasizethataguide
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onhowtodesignspecializedtechnologyforthedevelopmentoflisteningcomprehensionskillsin
Englishasasecondlanguageacquisitiondoesnotyetexist,sothepresentstudyattemptedtoprovide
(fromatheoreticalbasis)astartingpointforthecreationofsuchspecializedlanguagelearningtools.

ChapterelevenofthevolumeisauthoredbyJulieDamronandJenniferDobberfuhlQuinlan
whosework“StudentBingeStudying,Recall,andSuccessinaBlendedKoreanClass”aimedto
examinebingelearningintwo,beginninguniversityKoreancoursesinrelationtosuccessonexams,
overallcoursegrade,recallofthelanguageafterafour-weekbreak,andcontinuedenrollmentin
Korean.Theresultsoftheirstudyshowacorrelationbetweentotalpageviewsandcoursegrade,
between totalpageviews in101andretention in102,andacorrelationwasalsofoundbetween
binge-studyingandgradein102.Theauthorscontendthatduetotheavailabilityofonlineinstruction,
convenienceforstudentsandinstructorsalike,andaccommodationsfordiversegroupsofstudents,
onlinecoursesarebecomingmorecommonandmorefreelyofferedtoday.Thestudyexaminesthe
distanceeducationlandscapeingeneral,includingimportantelementsthatcancontributetosuccess
inonlinecourses.Theauthorsalsodiscoveredonlyaveryweakpositivecorrelationbetweentotal
pageviewsandsuccessinKorean101andanevenweakercorrelationbetweentotalpageviewsin
101andretentionin102.Aspredictedbytheresearchers,studentsactuallyaccessedcoursecontent
20%ormoremorefrequentlyinthemonthofDecemberthanintheothermonthsofthesemester,
indicatingbingelearning.Despiteevidencethatover75%ofstudentsbinge-learned,thesestudents
appearedtoperformbetterontheKorean101finalexam,andthereappearedtobelittlecorrelation
betweenbinge-learningbehaviourandscoresonthe102assessment(anindicatorofretention).To
reducebinge-learning,theauthorssuggestedpausingtheonlineelementsofthecourse,andfinally,
theauthorsadvisedstudentstoevenlydistributetheirworkinthecoursetoincreasetheirretention
performance.

ThetwelfthchapterofthevolumeisauthoredbyMariaDelMarSanchezPerezandAliciaGalera
Masegosa. Their paper, “Gamification as a Teaching Resource for English-Medium Instruction
andMultilingualEducationatUniversity,”focusesonthephenomenonofgamification,whichhas
emergedinrecentyearsasaresourcethatincorporatesgame-relatedelementsandmechanicsintothe
classroomtoenhancestudentmotivation,engagement,andothercompetencies.Morespecifically,
theauthors’studyprovidesanoverviewofsomerecentcomputer-basedgamificationtoolsthatcan
beusedinEMIandmultilingualuniversityenvironments.Italsoexaminesindetailthemainfeatures
andbenefitsofthesetoolsforthesespecificeducationalcontexts.Theauthorshaveidentifiedthe
needtointegrateinnovativeteachingtechniquesinmultilingualandEMIuniversitycontexts,with
mostempiricalstudiesshowingpositiveoutcomesingamifiedcourses,positioninggamificationas
aneffectivetoolthatpromotesmotivationandengagementineducation,whichcanultimatelyleadto
betteroutcomes.ThearticleprovidesathoroughanalysisofthemainfeaturesofClasscraft,Kahoot,
andtheTeCoLaprojectasgamificationtools,suggestingthatmultilingualandEMIhighereducation
contextscanbenefitfromincorporatingthesecomputer-basedapplications.Despitetheirdifferences
inpurpose,functionalityortechnicalconsiderations,theyallshareanumberofbenefits,including
thepromotionofclassroomdynamics,collaboration,solidarityandaccountability.Inthissense,the
authorsconsideritimportanttostressthatbothpractitionersandinstitutionalauthoritiesshouldbe
awareoftheurgentneedtotakethenecessarymeasurestointegratedigitalandICTcompetencesinto
highereducationcurricula,especiallyinEMIcontextswherebothlearningandteachingdisciplinary
contentinanon-nativelanguagepresentsadoublechallenge.

ChapterthirteenofthevolumeiswrittenbyJaneVintherandJørgenT.Lauridsen,whofocuson
motivationinrelationtolearningaforeignlanguageintheirdetailedstudyofstudents’attitudestoa
detailedfieldoffactorsinvolved.Theirstudytitled“DigitalLiteracyandMotivation:HowStudents
EvaluateDigitalL2Learning”examinesdigitallearningofanL2,whichtheauthorsfindiscorrelated
with levelsof languagelearninganxiety,willingness tocommunicate in theL2,attitudes toward
feedback,andpreferenceforteachingmethods.Theauthors’mainfindingisthatintrinsicmotivation
isthestrongestdrivercomparedtoothermotivationalfactors.Thestudypresentsfindingsthataimto
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fillagapinthecorpusofresearchonCALLandlearners’beliefsaboutCALL.Thecentralfinding
ofthestudyisthatL2learnersinthedigitallearningenvironmentshowanoverallstrongpresence
ofintrinsicmotivationcombinedwithinstrumentalandintegrativemotivation.Theresultsalsoshow
thatmotivationalforcesmayvaryinstrengthdependingontheL2.Itseemstotheauthorsthatthe
integrativeandthusculturalaspectismorepronouncedinL2ssuchasFrenchandSpanish,butless
soinEnglish.ThefactthattheintegrativemotiveislessstrongforEnglishmightberelatedtothe
globalandlinguafrancaaspectsofEnglish.

ChapterfourteenofthevolumeiswrittenbyAliceMeuriceandFannyMeunierwhosepaper
“Designing In-Service Teacher Training for computer and Mobile-Assisted Foreign Language
Learning: A Mixed-Methods and SWOT analysis of TELL -OP Training Module for Language
Professionals”focusesonateachertrainingcourse(INSET)organizedtopromotetheuseofopen
naturallanguageprocessing(NLP)basedtechnologies(NLPTs).Theauthor’spaperisdividedinto
threesections,thefirstdealingwiththepossibilitiesoftechnologyforsecondlanguageacquisition
andhighlightingthepotentialofopenNLPTs,thesecondwithapresentationoftheoveralldesign
ofINSET,whichwasusedintheTELL-OPERASMUS+project,andfinallythethirdsection
dealingwithaquantitativeandqualitativeanalysisofquestionnairesandfeedbackdatafromBelgian
French-speakingteachers(n=86)ontheTELL-OPonlinetrainingmodule.Theauthorsagreethat
findingasmoothintegrationandactualuseofnewtoolsinsideandoutsidetheclassroomrequires
time,patience,andlong-term,repeatedinteractionsbetweenteachersandteachereducators.Italso
oftenrequireschangeinbothINSETandclassroompractice,whereculturalandfunctionalhabits
mustbegraduallyalteredinadditiontothetechnicalaspects.Theauthorsalsosuggestthatclose
collaborationshouldbesoughtbetweenteachersandresearchers,asitoftenseemsthatthelatesttools
andresearchfindingsinappliedlanguageacquisitionresearchdonotreachL2teachersandtheir
learners.ThepaperconcludesbynotingtheimportanceofwhatL2researchcanoffertoaddressthe
needsofteachersandlearnersintheirrespectivecontexts,butalsotoprovideteacherswithsupportive
pedagogicalmaterialsandappropriateteachingmethodsandpracticesthatconcretelyintegratethe
useofnewtoolsandtechniques.

ChapterfifteeniswrittenbyAlbertoAndujar.Hispaper,“AnalyzingWhatsAppandInstagram
asBlendedLearningTools”,dealswiththeliteratureexaminingtheuseofWhatsAppandInstagram
applicationstopromotelanguagelearningfromatheoreticalpointofview,aswellastheresultsofthe
studiesconductedinthesetwoareas.Intheresultssection,theauthorpointsoutthatagrowingnumber
ofstudiesusetheWhatsAppapplicationtodevelopeitherblendedlearningmodelsoronlinetasksin
foreignlanguagecourses,whileresearchinvestigatingtheuseofInstagramforlanguagepromotion
isveryscarce.Thepaperprovidesatremendousreviewoftheliteratureinthisarea,whichwillbe
usefulforfutureresearchersinthisfield.Theauthoralsopointsoutalackofcross-culturalstudies
examiningtheuseoftheseapplications,andthereforetheinformationpresentedismostlyverylimited.
Theauthorfurtherhighlightsthefactthatthesetoolsarerelativelynew;thereisalsoalackofmodels
tofollowwhenusingthesesocialnetworkingtools,aswellascertainmisconceptionsregardingtheir
use.Theauthorconcludeshispaperbystatingthatbesidesdevelopingnewtechnologicaladvances
thatcanhelpimprovethelanguagelearningprocess,theresearchersofCALLandMALLshould
alsofocustheirattentiononaccessibleexistingapplicationsandtoolsthatcanhelppromotestudents’
competenceandthatstillneedtobeexplored.

Overall,thevolumeoffersvaluable,usableand,aboveall,verydetailedfindingsandliterature
onthelatestdevelopmentsinmobile-andcomputer-assisted-languagelearning,whichhasbecome
quiteachallengeinrecentmonthswhenonlinelearninghasbecomecommonplaceduetotheglobal
lockdownsassociatedwiththeCovid19pandemic.Thevolumeisalsousefulforthosetechnology-
savvyandcuriouslanguageteacherswhohavebeenforcedtotackleanentirelynewteachingapproach
virtuallyovernight.
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