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Migrationhasbeenaconstantthroughouthistory,drivenbytheinherenthumanneedtosearchforbetter
livingconditions.Inrecentdecades,thesemigrationflowshavebeenacontinualpresencefromdifferent
cornersoftheplanet,notexactlythroughpeople’sownchoiceorwill,butforreasonsofsubsistence,
owingtonaturaldisasters,demographicimbalances,politicalandeconomicstrifeatthehandsofgov-
ernments,andpersecutiononthegroundsofideologyandreligion,amongotherthings.

UnitedNationsstatistics(2019)laybarethiscruelreality.Attheendofthetwentiethcentury,there
were153milliondisplacedpersonsaroundtheworld,andbythefirstdecadeofthetwenty-firstcentury,
thatfigurehadexceeded272million.MorethanhalfofthesepeoplewenttoEurope(82million)or
NorthAmerica(59million).NorthAfricaandWestAsiawelcomedthethirdlargestnumberofmigrants
(49million),followedbysub-SaharanAfrica(24million),CentralandSouthernAsia(20million),East
andSoutheastAsia(18million),LatinAmericaandtheCaribbean(12million),andOceania(9million).
Thisisameasureofhowthisphenomenonaffectseverycontinentontheplanet.

ThelastWorldMigrationReportoftheUnitedNations’InternationalOrganizationforMigration
(2020)showsanincreaseindisplacedpersonsofabout14million,whichmakesforatotalof286.6
millionpeoplewhohavebeenforcedtoleavetheirhomeland,theirhomes,andtheirlovedones,with
thousandsofthemlosingtheirlivesstrivingfortherighttoadignifiedlife.Themajoritydonotreach
theirdestinations.Theybecomepermanentimmigrantsorrefugeesformanyyears,sometimesinthrall
tocontinuousdisplacementfromonecountrytoanother,inapermanentsituationofpovertyandsocial
vulnerability.Thissituationisafunctionofhowhostcountriesmanagethemassiveinfluxofdisplaced
persons,whichmakessocialdynamicsmorecomplex,presentingnewchallengesintermsofhumanrights,
socialpolicies,economics,health,education,activecitizenship,andsocialjustice,amongotherthings.

Inthisregard,overthepasttwodecadesheadsofstateandgovernmentsfromdifferentcountries,
aswellasnongovernmentalorganizations,havesucceededinestablishingagreementsandproposals
toaddressthesesituations,thuscontributingtogreatercooperationoninternationalmigrationinallits
dimensions.TheseincludetheNewYorkDeclarationforRefugeesandMigrantsadoptedbytheUnited
NationsGeneralAssembly(2016)andtheGlobalCompactforSafe,OrderlyandRegularMigration
(2018).However,empiricalresearchhasshownafrequentandcomplexglobalsituationofvulnerability
withregardtothehumanrightsofimmigrantsandrefugeesinthefieldsofhealth(Guadagno,2020;
Willenetal.,2017),theworkplace(Malaeb&Whaba,2018),education,andactivecitizenship(Geron
&Gemini,2017),aswellassituationsofinequityandsocialinjustice(Leongetal.,2017),suchasrac-
ism,segregation,andpoliticaldiscoursesthatexacerbatesocialdisparitiesandprejudicesbetweenhost
communities,immigrants,andrefugees.
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Thesesituationsarethemotivationforthepresentwork,whichbringstogetherstudiesbyresearchers
fromallaroundtheworld:Malaysia,SouthAfrica,theUnitedStates,Colombia,Germany,Denmark,
Spain,Greece,theUnitedKingdom,Switzerland,andAustralia.Thehandbookprovidesaninsightinto
thequestionofmigrationandrefugeesfromanaction-orientedperspective,inordertocontributetothe
understandingofandpossiblesolutionstoglobalproblemsintermsofeducationandactivecitizenship
forsocialjustice.Theaimistoencouragecriticalthinkingonracialconflicts,inequity,thevulnerabil-
ityofhumanrightswithregardtoaccesstoeducation,work,andcitizenparticipation,andtopresent
proposalsfortheincorporationofsocialprogramsandeducationalpoliciesforthecareofrefugeesand
immigrantswithdisabilities.Italsopresentsexperiencesofempiricallyprovensuccesses,inorderto
contributetoamoresustainableglobalsociety.

Thechangeofperspectiveproposedinthevariousstudiesthatmakeupthishandbookonpromoting
socialjusticeforimmigrantsandrefugeesinhostcountriesisunderpinnedbyafocuson“Education,”
giventhetransformativepowerthateducationhasoverthelivesofpeopleanditsinfluenceonsociety.
WefocusspecificallyonaformofeducationsuchasthatmentionedbyWalshandMonarca(2020),
whichopensdoorsandwidenscracksinordertobringaboutchangeandinsurgencyinthestructuresthat
produceinequality,supremacy,andviolence.Thiskindofeducationproposesrelevantlearningactions
informalcontextsfromearlychildhoodeducationuptohighereducation,withspecialregardforcross-
borderhighereducationprogramsandteachers’interculturalprofessionaltraininganddevelopment,given
theirroleascatalyzingagentsinculturallydiverseeducationalcontexts.Atthesametime,thiskindof
educationattachesimportancetolearningexperiencesinnonformalcontexts,suchasNGOsandnetworks
betweeninstitutionsforthepromotionoflearningexperiencesandsocio-professionalandcommunity
integrationamongrefugeesandimmigrants,sothattheymayadoptanattitudeofactiveinvolvement,
responsibility,andsocialcommitmenttowardthehostsociety,whilesimultaneouslyadvancingtheir
righttoactiveandcommittedcitizenshipwithaviewtowardsocialtransformation.

Thishandbookconsistsofaseriesofresearchcontributionspresentedaschapters,tacklingdifferent
problemsandproposingpossiblesolutions.Thefirstgroupofchaptershighlightscommunityeducation
asanalternativeforthepromotionofsocialintegrationandactivecitizenshipamongrefugeesandim-
migrants.Anothergroupofstudiesunderlinestheneedfornewpoliticalandmethodologicalframeworks;
coordinatedandsustainedactionstoaddresstheseriousproblemsofracialandethnicdiscrimination
againstunaccompaniedminors,migrants,andrefugees;andthedevelopmentofopportunitiesforin-
clusiveeducationamongforcedmigrantswithdisabilities.Thefinalsetofchaptersinvolvesresearch
ontheimportanceofformaleducationasacatalystforactivecitizenshipandsocialjustice.Practical
educationalexperiencesandinclusiveframeworksfromearlychildhoodeducationtohighereducation
areexamined,withaparticularinterest inteachers’initialandprofessionaltrainingasacatalystfor
changeandeducationtowardglobalandinterculturalcitizenship.

Inthechapterentitled“CommunityEducation,ActiveCitizenship,andImmigration,”theauthors
identifyasetoffactorsthatseriouslyhinderimmigrants’andrefugees’fullintegration.Theseinclude
thedevaluationofdemocracy;thepolarizationandclashbetweenideologiesandsocialmovements;
theheightenedsocialandeconomiccrisis,furthercompoundedbythepandemic;thefragmentationof
society;andhencethegenerationofgreatersocialinequality.Theydiscusshowtoovercomebarriers
andcreateconditionstoencouragetheintegrationofmigrantsintohostsocieties.Theyadvocatethe
promotionofcommunitytiesthroughactionsofsharedlearningbetweenlocalsandmigrantsandcom-
munityinstitutions.Usingacasestudy,theyempiricallyreportonsuccessfulexamplesofcommunity
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educationcurrentlybeingimplementedinCatalonia(Spain),inwhichmigrantshaveopportunitiesto
exercisetheirpoliticalrightsofassociationandparticipation.

Thecommunityeducationmodelalsoprovidesapathwaytowardadulteducation,whichisoffered
toimmigrantsandrefugeeswhoneedtoacquirebasiclanguageandemploymentskillsintheUnited
States.Theresearchpresentedinthechapter“BuildingCulturalCapitalandWorkforceSkillsforIm-
migrants Through Adult Education in the United States” describes the experience of a community
educationprogramimplementedinthestateofCalifornia.Ithighlightstheimportanceoftheroleof
sucheducationalprogramsinencouragingthedevelopmentofsocialcapitalandessentialprofessional
skillsforimmigrants,aswellasinpromotingsocialandeconomicjustice.Inadditiontohighlighting
theimportanceofcommunityeducationinpromotingintegration,citizenresponsibility,andtheacqui-
sitionofrelationalandprofessionalskillsforrefugeesintheUnitedStates,thechapter“Programsand
Non-ConventionalEducationalProjectsFocusedonMigrantsandRefugees”stressestheimportanceof
assessingtheeffectivenessofcommunitysocialinterventionprogramsforrefugees.

Inthesamevein,socio-educationalprogramsrepresentameaningfulalternativeforinclusionand
socialjusticeamongunaccompaniedminors,whichcanbeseenindifferentgeographicalcontextsaround
theworld.Inthechapterentitled“ChildandAdolescentCareServices:AddressingtheVulnerabilityof
UnaccompaniedMinorsinBarcelona,”theauthorsdiscussthisserioussituationofvulnerabilitywith
regardtotherightsofunaccompaniedminors.Theypresentadescriptivestudythatrevealsthesuccesses
anderrorsofthecurrentprotectionsysteminCatalonia(Spain)byanalyzingtheroleofsocio-educational
interventioninovercomingtheprejudicialdiscoursesandattitudesthatcriminalizeunaccompaniedmi-
nors.TheyarguethatEuropeanmigrationpolicy,whichisdesignedtomonitor,control,anddistribute
mobility,musturgentlytakestepstoendtheviolationoftherightsofunaccompaniedminors.They
furtherproposethedevelopmentofcontingencyplanstoidentifyneedsintermsoffacilities,special-
izedstaff,theadoptionofmentoringprograms,andsocialassistanceinordertoensurecomprehensive
supportforminors.Inaddition,theysuggestpromotingnetworksandexchangeswithincommunities
inordertoestablishconnectionsandencouragesocialintegrationbetweenmigrantminorsandother
youngpeopleinthecommunity.

Anothersituationofinterestwithregardtoeducationforsocialjusticeisdescribedinthechapter
“TheEducationalInclusionofForcedMigrantsWithaDisability:ACriticalAnalysisoftheWashington
GroupQuestionnaires.”FromDenmark,theauthorcriticallyanalyzestherolethattheWashingtonGroup
Questionnaires(WGQ)canplayincreatingopportunitiesforinclusiveeducationamongforcedmigrants
withdisabilities.HenotesthattheassessmentalignswellwiththeSustainableDevelopmentGoals,ac-
cordingtowhichnation-statesmustcollectinformationonforcedmigrantswithdisabilities,inorderto
designandimplementpoliciestosafeguardtheirrights.However,hehighlightscertainshortcomings,
sincethequestionnairesproposeaconcisetaxonomyofpersonaldefectsthatreducesthecomplexityof
theexperienceofdisabilitytoafewaspectsfocusedonbodilyfunctions.Withoutdismissingoutright
thecategorizationmadebytheWGQassessment,theauthorsuggeststhatemphasisshouldbeplaced
onthreebasicdesignprinciplesthatoughttoformthebasisofclassificationpracticesinthisfield:ac-
knowledgingthatclassificationisanactofbalance;ensuringthatparticipants’voicesarecollectedand
documented;andpayingparticularattentiontowhatisleftout.Thepurposebeingtomeettheneedsof
childrenandadolescentswithdisabilitiesandtoassesstheireducationalpotential.

Anothersetofstudiesinthishandbookemphasizesthatalthoughovertracismisnotsociallyaccept-
ableinpostmodernsociety,covertracismcontinuestofuelharmfulvalues,prejudices,andnegative
sentiments.Politicaldiscoursesandinstitutionsfrequentlyhaveprejudicedconnotations,producinga
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negativeimpactonsocialcontextsandreaffirmingsocialinjusticeagainstmigrantsandrefugees.Inthis
regard,theauthorofthechapter“CulturalCitizenshipandRefugeeIntegration:TheCaseofAfrican
YouthinAustralia”presentsastudysupportedbyananalyticalframeworkfocusingontheculturalciti-
zenshipofBlackAfricanyouthofrefugeeorigininAustralia.Heunveilshowthediscoursesofcertain
politiciansandsectionsofthemediaracializeyouthviolenceandstigmatizeBlackAfricansasdanger-
ouscriminals.HeexplainshowsuchstigmatizationhindersthesocialintegrationofAfricanrefugeesin
Australia,perpetuatessocio-economicdisadvantages,andpermanentlysituatesthemonthemarginsof
society.Facedwiththeseoutcomes,theresearchercallsforactionbyAustraliansocietyingeneral,and
inparticularbytheinstitutionsresponsiblefortheresettlementandintegrationofrefugees,toimple-
mentconcertedpolicymeasuresthatensuretheequalrespectanddecentrepresentationoftheseyoung
AfricansinAustralia.Hegoesontomaintainthatinclusiveeducationpoliciescanplayafundamental
roleinenablingschoolstocreateinclusivelearningenvironments,where“differences”arevaluedand
citizenshipisnurturedinacontextofequityandsocialjustice,giventhateducationalinstitutionsare
criticalsitesofrecognitionandinclusion.

ThiskindofrepresentationalsituationwithregardtoracialandethnicstigmainAustraliacanalso
beseenintheSpanishcontext.Inthechapter“TheMediaRepresentationofRefugeeWomeninSpain:
TheHumanitarianCrisisoftheFirstFemaleRefugeesinthePress,”theauthorsexploretheinfluence
ofthepressonthesocialrepresentationofthephenomenonofmigrationingeneral,andthatofrefugees
inparticular,andtheydiscussthemediarepresentationofrefugeewomeninthepress.Theresultssug-
gestthatthepressdoesnotappeartohaveamajorinfluenceonthesocialrepresentationofrefugees
andmigration.Nevertheless,theauthorsfindtheeffectofthenarrativestructureoftheheadlinetobe
ofsignificanceintheperceptionofthephenomenaunderstudy.Theypointoutthatrefugeewomenare
invisibleinthenews.Whenanyreferenceismadetothem,representationsareassociatedwithsituations
ofsexualexploitation,prostitution,ortrafficking.Everythingappearstobemoreheavilyfocusedon
thesensationalismofnews-making,whichreinforcesprejudicesandstereotypesthatstigmatizerefugee
women,asopposedtotheiractuallifestories,aspirations,culturalwealth,orstrengths.

InGermany,thesituationofsegregationandstigmatizationofrefugeesisnodifferent.Inthechap-
ter“EmploymentIntegrationatAnyCost?Germany’s2016IntegrationActandSocialMobility,”the
authordescribestheanalysisofacasestudyshowingthatrefugeeintegrationprogramsaffectthesocial
mobilityofpeoplewhoseekprotectioninGermany.Theyfurtherstratifythelabormarket,duetothe
precariousworkofferedviatheprogram.Moreover,negativerepresentationsofrefugeesinthemedia,
aswellasalackofconversationanddialoguewithGermancitizens,areanobstacletosocialmobility
andtotheadvancementofintegration.Shestressestheneedforgreaterofficialrecognitionofrefugees’
educationalqualificationsandpastworkexperience,aswellasarethinkingofprofessionaldevelopment
programsasakeytofacilitatingdialogue,contact,andinterpersonalrelationships.

Empiricalevidenceonceagainshowshowsocialinjusticeisdrivenbyprejudices,stereotypes,and
covertorovertformsofracismtowardrefugeesandmigrantsonaglobalscale.Thisisaregrettable
stateofaffairsthatpersistsinthetwenty-firstcentury,showingthat,inspiteofefforts,antiracistsocio-
educationalinitiativessufferfromseriouslimitationsthathavepreventedthemfromeffectivelydealing
withthissegregatingandstigmatizingphenomenon.Thechapter“MethodologicalProposalsforaRenewal
ofAntiracistSocio-EducationalAction”presentsawell-arguedcritiqueofclassicantiracismtheoriesand
interventions,withreferencetotheirethnocentricstreak,arguingthatthemodeloffunctionalintercul-
turalityasameansofmanagingdiversity—particularlyprevalentineducational,social,andinstitutional
practicesanddiscourses—ignoresthepowerasymmetriesthatexistbetweengroups,nottomentionthe
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racistandcolonialistlogicthatpermeatestherelationsandstructuralinequalitybetweengroupsandthe
intersectionbetween“race,”culturalorigin,gender,class,etc.Inordertorenewthisclassicantiracism
fromacritical/transformativeandemancipatoryperspective,theauthorsputforwardnewconceptual
toolsandinnovativemethodologicalproposals,namely:criticalreflexivity;thedecolonizationofone’s
ownculture;transformationbasedonunderstanding;leadershipamonggroupsthathavebeenracialized
anddiscriminatedagainst;participatorycommunication;andcommunicationalempowerment.

Thetheoreticalproposalspresentedinthepreviouschapterareintertwinedandcontrastedwiththe
understandingofresearchintothelifestoriesofrefugeesindifferentgeographicalcontextsaroundthe
world.Butmoreimportantly,ifthesestoriesaretoldinthefirstperson,thenprogresscanbemadeto-
wardgenuinesocialandculturalintegration.Thisisthecaseofthechapter“RefugeeVoicesonActive
CitizenshipandSocialJustice:LifeStoriesFromtheField,”inwhichtheauthorusesthefirsthandac-
countsoftwoyoungrefugeestostudyhowtheopportunitiesandchallengestheyfaceintheireducational
pathsprepareorhinderthemintheexerciseofactivecitizenship.Theirperceptionofissuesrelatedto
inclusionandsocialjusticeisalsogleaned.Theirstoriesseemtoechothousandsofstoriesaroundthe
world:a lifeofstruggle,socialexclusion, isolation,anddiscrimination.Nonetheless, theyhavealso
overcomemanydifficultiesandhaveaccessedtherighttoeducationandsocialparticipation,regardless
oftheirenvironments,thankstoacapacityforresilienceandsupportfromorganizationsandpolicies,
suggestingthatallisnotlostandthatprogresscanbemadetowardsocialreconstruction.Theauthor’s
recommendationsareinlinewiththeproposalsofthe2030AgendaforSustainableDevelopment,in
termsofthenecessarycohesionandjointorientationsforstructuralactionintheeconomic,social,and
environmentalspheres,handinhandwithqualityeducation,inordertoreduceinequalities.

Anotherimportantaspectaddressedbythishandbookisthatofformaleducationasadriverofactive
citizenshipandsocialjustice.Children,likeadults,mustgettogripswiththenewworldinwhichthey
havetolive,beitonapermanentortemporarybasis.Theyneedtorebuildtheirworldandre-imagine
themselvesinthewakeofthenewrealitiesandcontextstheyface.Tothisend,schoolmustoffermeth-
odologieswithinclusiveexperiencesforrefugeeormigrantchildren,theirpeersintheirhostcommuni-
ties,andtheirfamilies.Withthisinmind,thechapter“UnderstandingandFacingMigrationThrough
StoriesforInfluence”presentsacasestudyamongkindergartenswithahighpercentageofchildrenof
immigrantoriginintheUnitedStatesandGreeceinordertolinkthetheoryandpracticeofinclusive
educationframeworksandtohelpchildrenunderstandmigrationandempathizewithandproactively
welcomechildrenfromdifferentcultures.Furthermore,itdescribessomestoriesofmigrationtoldbythe
childrenthemselvestoillustratethelessonslearnedfromtheexperience.Theauthorsclaimthatlistening
toortellingstoriesplaysakeypartinbuildingmeaningandmakingsenseofsituations.

Alongsimilarlines,inthechapterentitled“RefugeeEducation:InsightsFromInterculturalEduca-
tion,”theresearcheranalyzesinthecaseofSwitzerlandthelinksbetweeninterculturalapproachesto
educationandtheschoolingofrefugeestudentsinthecityofGeneva,fromtwodifferentangles:cultural
diversityinschoolsbasedonBerry’sacculturationmodel;andthetheoryoflinguisticinterdependence.
Shemaintainsthatheritagelanguageteachers(usingthestudents’mothertongue)mayplayaroleas
culturalmediatorsandthusparticipateinthe(educational)integrationofrefugeeparentsandchildren.
Shealsosuggeststhattheintersectionbetweenempiricalandtheoreticalapproachesandfindingsinthe
internationalliteraturewillmakeitpossibletoconsiderthecomplexityofwelcomingrefugeestudents
inschools.

Anotherchapterrelatedtoformaleducationforactivecitizenshipis“TeenDatingViolencePreven-
tionBasedonanEducationforInterculturalandCriticalCitizenship,”whichpresentsacriticalanalysis
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ofteendatingviolenceinSpainanditsmultidimensionalnature.Ithighlightsthatpublicpoliciesand
preventive strategiesdealingwith this typeofviolencemaintain amonocultural andhomogenizing
relational approach, rendering relations of violence between immigrant and non-heterosexual teens
invisible.Itmakesthecaseforschoolstoadoptpreventivemeasuresbasedonaninterculturalcritical
citizenshipapproachthatmustguideactiontowardsocio-emotionaleducation,educationinvalues,and
virtualeducation.

Ontheotherhand,thecontributorswhofocusonthecontextofhighereducation,incountriessuchas
SouthAfrica,Spain,Malaysia,andColombia,agreethatuniversitieshaveagreatdealofresponsibility
andasocialcommitmentwhenitcomestothecomprehensivetrainingoffutureprofessionalswhowill
bedrivingprogresstowardasustainableglobalsocietyinthepresentandtheimmediatefuture.

Thechapter“ConceptualizingaWin-WinintheRefugeeandHigherEducationEnigma:InsightsFrom
SouthernAfrica”analyzesthesituationofrefugeesinSouthAfricanhighereducation.Theauthorstake
theinformedcapacityapproachtohumandevelopment,whichfocusesonthefreedomsandopportuni-
tiesavailabletopeopleinleadingtheirliveswithmotivationandsocialrecognition.Theresultssuggest
thatthesphereofhighereducationinSouthAfrica,whileopentorefugees,stillpresentschallengesthat
limittheirfreedoms.Theyarguethathighereducationinstitutionscouldbeusedasdrivingforcesforthe
creationofapositiveperceptionofrefugeesbyprovidingthemwithaspaceforeducationaladvance-
ment,sincecreatingopportunitiesforadvancementthroughhighereducationimprovesthestandardof
livingofrefugees,aswellasthosearoundthem,andmakesiteasierforthemtoexerciseactivecitizen-
ship,thuscontributingtothedevelopmentofthehostcountryandthesustainabilityofglobalsociety.

FromMalaysia,thechapter“BetweenGlobalMind-SetandOpenMind:PracticalInsightsIntoInter-
culturalCompetenceinCBHE”presentsasystematicreviewofthelateststudiesoncross-borderhigher
educationprograms(CBHE)asaninternationalcollaborativelearningapproachfosteringanopenmind
andaglobalmind-setamongstudents.Thefindingsreportthatsuchprogramsseektoimprovecultural
awarenessandglobalcompetenceinordertoencouragesocialdevelopmentandmeettherequirements
ofglobalcitizenship.Theyarguethatbyprovidingthecombinedlearninginitiativeincognitiveaspects
andvaluesinordertopromotesocialcooperation,andthusalsoemotionalskills,attemptstomaintaina
globalmind-setandanopenmindintheCBHEenvironmentwerefullyaddressedthroughintercultural
competencewithregardtodiversity,thusencouragingmeaningfulgloballearning.

Alongthesesamelinesoftheimportanceofhighereducationinpromotingcitizenshipandsocial
justice,initialteachertrainingisakeyfactorinpromotingthedevelopmentofinterculturalcompetence
amongfutureprofessionals.Itcanprovidethemwiththeskills,attitudes,knowledge,andvaluestoef-
ficientlymanageculturallydiverseeducationalcontextsandcontributetofulfillingtherighttoquality
educationforallboysandgirlsinanequitablemanner,regardlessofnationality,ethnicorigin,orgender.
However,someresearchshowsthatinitialteachertrainingisnotalwaystailoredtothemulticultural
realityofsociety.Thisisdemonstratedinthechapter“BalancingtheInitialTeacherTraininginInter-
culturalEducation in theAutonomousCommunityofAndalusia (Spain) in thePeriod2000-2020,”
whichassessesthediscourses,theories,andpedagogicalpracticesinvolvedininitialteachertrainingin
interculturaleducationoverthelasttwentyyearsintheAutonomousCommunityofAndalusia(Spain).
Theauthorsreflectthatdespitethepassageoftimeanddevelopmentsinthedesignofcurricula,the
trainingreceivedcontinuestonotefficientlyaddressthemulticulturalrealityoftheeducationalcontext
inAndalusia.Theauthorssuggestrevisingcurriculainordertoincorporatecoursesandmethodological
strategiesthatworkonthecognitive,emotional,andrelationaldimensionsofinterculturaleducation,and
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tomakefutureteachersmorefamiliarwithrealculturallydiversecontexts,sothattrainingmayfoster
thedevelopmentofinterculturalcompetenceamongteachers.

Thedimensionofcriticalknowledgeonmigrationprocessesandtheirmanagementprovidesaba-
sisfortraininginandthedevelopmentofinterculturalcompetenceamongteachersintraining.Inthis
regard,thechapter“Decolonial,Feminist,andAntiracistPedagogies:OpeningPathsTowardDiversity
ThroughTeacherTraining”describesaneducationalexperienceduringinitialteachertrainingthatis
basedoninterculturalitywithagenderperspective.Itshowshowdecolonial,feminist,andantiracist
pedagogieshelpbuildcriticaleducationalprocesses.Itsuggeststhatthesepedagogiesshouldbepartof
theinterculturalapproachincurricula.

Thechapter“AGlobalCompetenceApproachtoTeachingDevelopmentforInterculturalEduca-
tion”introducesthedesignofatrainingandprofessionaldevelopmentmodelforinterculturaleducation
throughthecreationofacommunityofprofessionalpracticeonamixedplatform,involvingbothweb
andface-to-faceenvironments.Attheheartoftheproposalliesteachers’reflectivepracticeinorderto
improvethequalityofinteractionsandoftheteaching-learningprocesswithstudentsinculturallydiverse
settings.Thetheoreticalreferenceframeworkconsistsoftheglobalcompetenceapproach,thetheoretical
aspectsofglobaleducationforcriticalandinterculturalcitizenship,andtheproposalofmeaningfuland
interactiveteachingstrategies,supportedbyinformationandcommunicationstechnology(ICT)resources,
asanopenwindowtotheworldinordertounderstandthewealthandcomplexityofculturaldiversity.

Withregardtoinformationandcommunicationstechnologyinourglobalera,digitaltoolsarewidely
acknowledgedtoofferavarietyofoptionsfortheuseofinteractivemethodologiesandforcollaborative
andinterculturallearning.Inthisregard,agroupofColombianresearchersauthoredthechapter“Web
AppsforInterculturalCompetencesandSustainableDevelopment:ACaseStudyinHigherEducation,”
whichdescribesthedesign,development,andanalysisofadigitalapplicationforthedevelopmentof
interculturalcompetence.ItexplainsthatthebasisforthecreationofthetoolistheADDIEmodelof
instructionaldesign,integratingpedagogicalprinciplesrelatedtovirtualeducation,interculturaleduca-
tion,teacherself-training,anduniversaldesignforlearning.Peerreviewhighlightedkeyaspectsofthe
app,suchasitscontentanddynamics,authenticlearningactivities,theuseofemergingtechnologies,
numerouspossibilitiesforinteractionwithtechnology,anintuitiveinterface,andtheintroductionof
strategiesforself-regulatedlearning.

Inshort,theHandbook of Research on Promoting Social Justice for Immigrants and Refugees Through 
Active Citizenship and Intercultural Educationwillhelpreaderstodeepentheirunderstandingofthe
globalproblemsaffectingrefugeesandmigrants,whilebroadeningtheperspectivetotakeintoaccount
racialconflicts,inequity,thevulnerabilityofhumanrightswithregardtoaccesstoeducation,work,and
citizenengagement,andthepossibilitiesforactioninvariousspheres.Therecommendationsmadein
eachofthechapterswillnodoubtbeofusetoresearchers,socialeducators,teachers,careeradvisors,
sociologists,andeducationandsocialpolicyadministrators.

Isabel María Gómez Barreto
Universidad de Castilla-La Mancha, Spain
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