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Sincetranslationandinterpretingestablishedthemselvesasprofessionsandasacademicdisciplines,
boththeindustryandtheacademicsettingshaveevolvedswiftlyasaconsequenceofthesignificant
changesaffectingthefield(Drugan,2013,pp.185;Saldanha&O’Brien,2014,pp.95)andtheinnova-
tiveapproachesandconceptslinkedtothedisciplinesinrecentdecades(e.g.,Romero-Trillo,2015).
Intheworkplace,thedevelopmentoftranslationmemoriesandmachinetranslationhaveledtonew
translationqualityassurancepracticeswheretranslatorshavefoundthemselvescheckingnotonlyhuman
translation,butalsomachinetranslationoutputs.Andintrainingsettings,thenewdevelopmentshave
inevitablyresultedinnewformsoffeedbackandassessmentthatarereplacingmoretraditionalways
tojudgestudents’performanceintranslationandinterpretingtraining(HuertasBarros&Vine,2018).
Theyinclude,forinstance:diagnostic,summativeandformativeassessment,self-assessment,reflective
diaries,translationcommentariesandformativefeedbackbymeansofpeerandself-assessmenttasks.In
thiscontext,thenotionsofrevisionandinterpersonalcompetenceshavegainedgreatimportance,with
internationalprojectssuchasOPTIMALErecognizingthemashighprioritiesinthelabormarket,and
manytranslationscholarscallinguponrevisiontrainingandtheintroductionofcollaborativelearningin
translationeducationandtraining(e.g.,HurtadoAlbir,1999/2003,2007,2015;Kiraly,2000;González
Davies,2004;Kelly,2005;Klimkowski,2006;Way,2008,2014,2016;HuertasBarros,2011,2013;
GalánMañas&HurtadoAlbir,2015;Lisaitėetal.,2016).

Recenttranslationstudiesareexploringthenotionofthepeerfeedbackasaformofcollaborationand
itspositiveimpactontranslationcompetences(Lisaitėetal.,2016;Vandepitte&Lisaitė,2016;Flanagan
&Heine,2015,2017).Fromthisperspective,providingeffectivepeerfeedbackmeansincorporating
TranslationQualityAssessmentintoteaching,wherepracticesofrevisioncanbelinkedtoafeedback
processintheindustry(i.e.studentsareintroducedtoprofessionalqualitystandards,qualitycontrol
criteriaandbenchmarksrecognizedatinternationallevel).Theongoingresearchproject“Establishing
competencelevelsintranslationcompetenceacquisition(writtentranslation)”carriedoutbyPACTE
canalsobeseenasafirstbutsolidstepinthisdirection,asitwillserveasaguidetowardstheestablish-
mentofcriteriaforprofessionalqualitycontrol.Qualityassessmentplays,therefore,anessentialrole
inbothprofessionalandacademicsettings.Intheindustrycontext,itismainlylinkedtothequality
ofthetranslationandinterpretingproductsandservices.Ineducationandtraining,qualityassessment
hastwomainroles,i.e.focusingonthetranslationandinterpretingprocessesandontrainees’learning
needs(formativefunction)andevaluatingtheknowledgeacquiredorgradingstudents’achievements
(summativefunction).

Qualityisalsoacentralnotionininterpretereducation,andInterpretingQualityAssessmentisone
ofthemostrobustandprosperousfieldsinInterpretingStudies.Fromitsoutset,InterpretingQualityAs-
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sessmenthasbeenconcernedwithidentifyingasetofverbalandnonverbalcriteria(e.g.,Bühler,1986;
Kurz,1993/2002)anddeterminingtheirweightintheevaluationofbothconferenceinterpretationand
interpreters.Theimportancethatdifferentgroupsofinterpretingusersattachtocertaincriteria(Gile,
1991;Kurz&Pöchhacker,1995;Chiaro&Nocella,2004;ColladosAís,PradasMacías,Stévaux,&
GarcíaBecerra,2007;Zwischenberger&Pöchhacker,2010;ColladosAís,IglesiasFernández,Pradas
Mecías,&Stévaux,2011)isusefulininformingthedesignanddevelopmentofconsistentcriteria.But
findingsshowthatratingcriteriaaredifficult toseparate(ColladosAís,1998/2002;PradasMacías,
2006;ColladosAísetal.,2007;IglesiasFernández,2013),sincesomearecorrelatedconstructs(Clifford,
2005;Yeh&Liu,2008).Thelackofconsistentratingcriteria(ColladosAís&GarcíaBecerra,2015),
however,precludesattemptsattheiroperationalization,and,consequently,assessmentininterpretingstill
lackstestreliability(Sawyer,2004;Angelelli&Jacobson,2009).Nevertheless,interpretingassessment
hasexperiencedgreatprogressintermsoftoolsandresources.Theuseofrubrics,portfolios,reflec-
tive,deliberateandcollaborativepracticethroughtechnology-enhancedinterpretingtrainingplatforms
offersamyriadwaysofinterpretingpractice(see,e.g.,ORCIT,Speechpool,InterpretersinBrussels
PracticeGroup),feedback(InterpretimeBank)andonlinetraining.However,theneedstillexistsfora
betterunderstandingoftheconstructunderlyingthecriteriaaswellasreliablemeasurements,which
informthedesignoftests,toolsandresourcesusedtoassessstudentsandprovidethemwithfeedback
fromtrainersortheirownpeers.

Empiricalresearchininterpretingtestingandassessmentgroundedontestingtheory(Angelelli&
Jacobson,2009)isbeingconductedtofillinthisgap,withstudiesaddressinginterpretercompetence
andperformance,andassessingprocessesandproductsfordifferentpurposes(i.e.training,industry).
Thisallowsforamorerobustconstructdefinition,operationalizationofthenotionofinterpretingcom-
petence,skillsandattributes(Skaaden&Wadensjö,2014;Giambruno,2014;Hlavac&Orlando,2015),
aptitude,admissiontestsandscreening(Bontempo&Napier2009;Shlesinger&Pöchhacker2011;Russo,
2011)aswellasadvancesinstandardsandcodes(Angelelli,2006),andprofessionalcertification(Liu,
2013;Feurerle,2013;Wallace,2013;Hlavac&Orlando2013;Han&Slatyer2016).Differenttypesof
assessmentformats,fromrubrics(Angelelli,2009;Jacobson,2009)toportfolios(Sawyer2004;Arumí
Ribas,2010)anddifferenttypesofscales(Lee,2008;Lee2014,2015;Tiselius2009)arewidelyused
intheinterpretingclassroom.

Thebenefitsofformativeassessment,initsvariousconfigurations:self-,peerandteacherassess-
ment have been acknowledged, as it promotes students’ better understanding of their strengths and
weaknesses(Lee,2005;Choi,2006;Lee,2016)andfostersmetacognitiveawareness(Witter-Merithew
etal.,2001).Researchonself-assessmentinitsvariousformshasprovedtopromoteself-reflection
andself-regulation(Russo1995;PostigoPinazo,2008;Iaroslavschi,2011,Sandrelli,2015).Peerfeed-
backisnowprovidedinmanyinterpretingcourses(Lim,2013;Lee,2016).Instructorstrainstudents
inconceptualizingassessmentcriteriatoavoidthepresentlackofsystematiccriteria(Orsmondetal.,
2010;Lee,2016)whileavoidinginter-ratervariabilityinself-andpeerassessment(Schjoldager,1996;
William&Thomson,2007).

Equally,attemptshavebeenmadetoavoidthelackofraters’understandingofscoringcriteria(Col-
ladosAísetal.,2007;IglesiasFernández,2006,2013)andjudgementconsistency(Wu,2013).Inthe
realmofcourtinterpreting,inroadsintoempiricalresearchontestingmodelshavebeenmadebyWallace
(2013),Giambruno(2014),HlavacandOrlando(2015),andVigierMorenoandValdésGarcés(2017),
amongstothers.Identifyingcompetencesandattributesforcourtinterpretershasbeenattheheartof
muchresearch(theQUALITASproject;Giambruno,2014;Hlavac&Orlando,2015).

xviii



Preface

Providingbothtranslationandinterpretingstudentswithvaluablefeedbackandimplementingef-
fectiveformsofassessmentandpracticesarethereforeessentialnotonlyformaximizingtheteaching
process,butalsoforenhancingstudents’learningexperience.Translation/interpretingtraineesexpect
informationaboutindustryassessmentandrevisionpracticesandwillneedtrainingtobecomefuture
assessorsthemselvesintheirrolesasrevisersandreviewers,forinstance(asprovidedintheEuropean
normEN-15038,2006,andinthenewinternationalstandardISO17100,2015).Inotherwords,trainees
needtopracticehowtoobservetranslation/interpretingperformancesandtranslated/interpretedtexts/
discoursesandhowtotactfullycommunicatetoapeerhowtheprocessortheendresultcouldbeimproved
(feedback).Inaddition,theyneedtobetrainedtoassignacertainmarkoutofascaletoatranslation/
interpretingperformance(assessment).

Observing,revising,givingfeedbackandassessingareissueswheremanyofthedebatesontrans-
lationand interpreting trainingandpractice intersect.Thisvolume includesempirical contributions
aboutcompetenceassessmentandquality,andtheroleofrevisioncompetencebothintranslationand
interpretingtrainingandintheindustry.Itpresentsground-breakingmethodsofintroducingtheissue
oftranslationqualityassessmentintotrainingandreflectsoninnovativepractices.Itsfindingsexplore
andoftensupportexistingtheoreticalframeworks,butalsopointatrefinementsofthepresentscholarly
workontranslationqualityassessment.However,inspiteoftheeditors’effortstoincludecontributions
directlyfromtheindustry,thelatterunfortunatelyremainabsent.Nevertheless,variouschapterscallout
forcollaborationbetweentheindustryandacademiainordertoenhancethevalidityofthetheoretical
constructsonthebasisofempiricalinputfromtheprofessionaldomain.

AIMS AND TARGET AUDIENCE OF THE BOOK

Thisvolumewillserveasaguidefortranslationandinterpretingresearchers,academics,studentsand
practitionersaroundtheworldtoovercomethechallengeofhowtranslationandinterpretingperformances
andresultsshouldbeobserved,givenfeedbacktoandassessed.Byexaminingthechangingroleand
functionofrevision,feedbackandassessment,thisbookcaninformthedesignofnewwaysofevaluating
studentsaswellassuggestingcriteriaforprofessionalqualitycontrol.Thisground-breakingcontribution
aimstoprovideaplatformforresearchers,scholarsandprofessionalstoincorporateintotheclassroom
thechangesthatarepresentlyaffectingthetranslationandinterpretingindustries,suchasnewrevision
practiceslikepost-editingandformsoftranslation(e.g.,audiovisualtranslationandaudiodescription),
whichlackacademictrainingandcallforfurtherresearch.Thedescriptionsofcollaborativequalityassur-
ancepracticeinitiatives,employingbothgeneralandrevision/translation/interpreting-specifictoolsand
resources,maycomplementprofessionals’goalswiththeinnovativemethodsoffeedbackandassessment
andturntheireffortsintomorecomprehensiveandeffectivesourcesofreflectiveanddeliberatepractice.

WithitsemergingapproachestoTranslationQualityAssessment,itsdiscussionsofhoweffective
feedbackcanimpacttheacquisitionoftranslationcompetence,itsexplorationsofwaystoincorporate
TranslationQualityAssessmentintoteachingthrough21st-centurymethodssuchaspeerfeedback,and
itsconnectionofpracticesofrevisiontoafeedbackprocessintheindustrybyintroducingstudentsto
professionalqualitystandards,qualitycontrolcriteriaandbenchmarksrecognizedatinternationallevel,
thispublicationbringstogetherground-breakingareasofresearch.Itprovidescomprehensiveinsightinto
up-to-dateresearchonassessmentpracticesinacademicsettings,andmaythusinformtraininginstitu-
tionsofthewaytranslationandinterpretingtraineescanbetrainedtobecomeemployablegraduates.It
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alsoofferstraineesinformationaboutindustryassessmentpractices.Therecommendationsofferedinthe
bookwilladdressthosetranslationeducatorswithaninterestinpedagogicalresearchtointroducethenew
trendsinassessmentpracticesandfeedbackintotheirprogrammes,toenhancestudents’learningandto
maximizeteachingandlearningmethodologiesandpractices.Thispublicationwillnotablycontribute
tothedevelopmentofbothfieldsoftranslationandinterpreting,withawiderangeofempiricalcase
studiesdemonstratinginnovation,experimentalrigourandpracticalideasandsolutionstoTranslation
andInterpretingscholars,educatorsandpractitioners.Thebookalsointendstoplayanessentialrolein
proposingpracticalandempirically-basedwaysforuniversitiesandtheindustrytoovercometraditional
barrierstolearningbypromotingstudentandcompetence-centeredtrainingandeffectivewaystoassess
translationandinterpretingquality.

ORGANIZATION OF THE BOOK

Thebookisdividedintofoursectionsandorganizedinto15chapters.Section1(Chapter1toChapter3)
providesanintroductiontothefieldoftranslationqualityassessment.Section2(Chapter4toChapter7)
focusesontranslationqualityassessmentininterpretingandaudiovisualtranslation.Section3(Chapter
8toChapter10)isdevotedtoprocess-orientedtranslationqualityassessment,andSection4(Chapter
11toChapter15)shedssomelightintothelearningprocessofstudentsacquiringtranslationquality
assessmentcompetences.Abriefdescriptionofeachofthechaptersfollows:

MarcelThelenintroducesthereadertothedomainoftranslationqualityassessmentwithasurveyof
someconceptualizationsoftranslationqualityinboththetranslationindustry,organizationsandtrans-
latortrainingprogrammesinChapter1.Whilevariousperspectivesaredescribed,thischaptermainly
adoptstheeconomicmarket-orientedperspectiveoftranslationasaprovisionofaserviceasoutlined
inthetranslationservicesstandardsEN15038andISO17100.Hearguesthattranslationqualityas-
sessmentasitisperformedintheindustryshouldalsobeimplementedintranslationtrainingcurricula
insuchawaythatstudentsaremadeawarethattranslationasserviceprovisionalsoincludesquality
managementandqualityassurance.Theidealenvironmentforsuchtrainingisaso-calledskillslab,he
furthersuggests,explainingthatitallowsfortheintroductionofpracticingbothknowledgeandskills
thatareessentialintranslationqualityassuranceandmanagement.Applyingtheprinciplesofvalidity
andreliabilitytoskillstests,thechapterfurtherofferssuggestionstotranslatoreducatorsforassess-
ingstudents’activitiesinsuchskillslabsintheareasofqualityassurance,HR,clientliaising,office
management,teammanagementandtranslation.Healsoarguesthatthelastitem-assessingthequality
ofthetext-relatedtranslationactivities-canbothbeperformedtop-downbytranslationtrainersand
bottom-upbystudentsthemselves.

ReliabilityandvalidityarealsoatthecoreofChapter2byGys-WaltvanEgdom,HeidiVerplaetse,
IrisSchrijver,HendrikKockaert,WinibertSegers,JasperPauwels,BertWylinandHenriBloemen.While
recognizingthecomplexitiesofthemeasurementoftranslationqualityinallitsramifications,thischap-
tersolelyaddressestheissueofqualityevaluationoftranslationasaproduct.Afterintroducingreaders
totranslationevaluationmethods,theauthorsillustrateandargueforthepreselecteditemsevaluation
method(PIEmethod)bymeansofacasestudy.Takingrecoursetothefieldoftheexactsciences,they
showthatPIEhasperturbativequalities,sinceitallowsqualityassessorstoapproximatethequalityof
atranslationreliablyandvalidly:preferablymorethanoneassessorselectstheitemsforevaluation,col-
lectsacceptableitemtranslationsandevaluatesstudents’translationsinmorethanoneround,keepinga
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criticaleyeonboththeitemsselectedandthetranslationsaccepted.Amongstothermeans,theauthors
putthetesttothetestbycalculatingthedegreeofdifficultyofeachitembasedonthestudents’results.

InChapter3,GaryMasseyandRegineWeiderapproachtranslationqualityassurancebyexploring
theunexploitedpotentialthatexistsbetweentranslationandcorporatecommunications.Inthelightof
therapidchangesinthenatureoftranslators’workasaresultoftechnologizationandotherfactors,the
authorsarguethattheinterculturalcomponentintrinsictotranslatorscouldgivethemtheopportunity
toplayanessentialroleinassuringqualityininternationalcorporatecommunications.Bymeansofa
pilotstudyattheinterfacebetweentranslationandcorporatecommunicationsinSwitzerland,theauthors
presentanddiscussthefindingsfromasurveyoftranslationandcommunicationsprofessionals.The
chapteroffersvaluableinsightintothecurrentinterplaybetweentranslationandcorporatecommunica-
tions,andexploresitsimplicationsforqualityassuranceandtranslatoreducation.

Section 2 explores translation quality assessment in interpreting, dubbing and audiodescription
settings.InChapter4,ChaoHanarguesthatdespitetheincreasingvalueattachedtoformativeassess-
ment,thereisstilltheneedforalongitudinallydesignedformativeassessmentmodelthatharnessesthe
potentialofself-,peerandteacherassessment.Hantrialledthismodelinacasestudyintheconsecutive
English-Chineseinterpretingclassroom,involvingself-,peerandtrainerassessment.Groundedintesting
theory,Han’smodelproposesastepbystepapproachtooperationalizingaformativeassessmentmodel.
Theauthorfurtherelicitsstudents’andtheteacher’sperceptionsoftheassessmentmodel.Basedon
thestudents’evaluationsandtheteacher’sreflections,thechapterhighlightspotentialcontributionsto
effectiveformativeassessment,discussespotentialproblems,proposespossiblesolutions,andsuggests
futuretrendsinimplementingandresearchingformativeassessmentininterpretertraining.

InChapter5,MelissaWallacequestionsthereliabilityandvalidityofthemostextendedoralassess-
mentininterpretingcertificationtestsforcourtinterpretingintheUnitedStatesandcomparesexami-
nationsconductedatstate-levelwiththoseusedinthefederalcourts.Theoralexamsaregroundedin
performance-basedassessmentanddonotseemtodrawfromtestingtheory.Theauthorproposesamodel
thatbringstogetherbothacompetence-basedandaperformance-basedtestingassessmentmodelforthis
typeofaccreditationtest.Thisrequiresashiftfromthetraditionalsinglehigh-stakesexaminationtothe
assessmentofaseriesofcompetencecomponentsinvolvingskillsandtraitscurrentlyoverlooked,such
assoftskillsanddispositionalaptitudes,whichareconsideredcrucialforcourtinterpreters.

Focusingonthefieldofaudiovisualtranslation,TomásCondeRuanopresentsanapproximationto
theevaluationofqualityindubbinginChapter6.Theauthorreportsonthefindingsofacasestudyon
howimportantdifferenttypesofdischroniesandtheabsenceofimagearefortheevaluationofdubbing
quality.Takingrecoursetothefieldoftranslationexpertise,thechapterdiscussesthedifferencesinthe
databetweentwosubgroupsofsubjectswithdifferentlevelofexpertise(i.e.second-yearundergraduate
studentsandfourth-yearundergraduatestudents).Theresultshighlighthowaspectssuchasthetone,the
actors’elocutionandthesoundtrackmaydisguisepossibletranslationoradjustingerrorsmadewhen
translating.Thechapterconcludesbyaddressingtheimplicationsoftheresultsinaudiovisualtransla-
tiontraining.

Chapter7attemptstocounteractthepaucityofresearchintotestingandassessmentinaudiodescrip-
tion(AD),whereinLouiseFryerproposesasetofpotentialcompetencesforADstudentassessment
withaviewtoguidetheproductionofADproducts.AcknowledgingthatADusers’prioritiesarenot
necessarilyalignedwiththecompetencesmaterializedinADscripts,hercontributiondrawsoncom-
monalitieswithsimultaneousinterpreting,astheyshareacommonground:Theybothareoralforms
oftranslationofliveevents,andinspiteoftheirownidiosyncrasies,manyoftheskillsinADandin
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simultaneousinterpretingoverlap.TheparticularitiesofADskillsandcompetencesarefurtherdiscussed
inthecontextofresearchbytheADLABPROProject.Theauthordelvesintoassessmentcriteriain
interpretingascomparedtostudiesinADwiththeaimtodesignanassessmentsheetorientedtoAD
assessmenttobeusedinADqualityassessment.

Section3ofthisvolumeisdevotedtoprocess-orientedtranslationqualityassessment.Whileclients
oftranslationsarefirstandforemostinterestedinhavingqualitytranslationproducts,translationservice
providersalsoneedqualitytranslationprocessesinorderfortheirservicestobeprofitable.Empirical
studiesofthetranslationprocessareoftenbasedoneitherThinkAloudProtocols,interviews,orother
observationalmethods.InChapter8,ErikAngelone,however,exploresthetext-relatedprocessesby
meansofscreenrecording,whichhasalreadybeenusedefficaciouslytotraintranslators.Forassess-
mentpurposes,too,however,theprotocolsfromscreenrecordingscanbeusedbytranslationeducators
toreverseengineertheoriginsoferrorsfoundintranslationproducts.Thoseprotocolsarearguedtobe
usefulfordiagnosingtriggersoferrorsinthetranslationprocess,becausetheycontainobservableindica-
torssuchaspauses,mousehoverings,ordeviationsfromestablishedroutines.Theyassisttheassessor
inidentifyingthelocusofanerror(whetherithasbeencommittedduringcomprehension,transferor
productionactivities),itsphase(whethertheerrorappearedatadraftingorarevisionphase)andits
informationretrievaltype(whetherthetranslatoraccessedinternalorexternalresources).Relyingon
screenrecordingsisfurthershowntoincreaseinter-raterconsistencyandtoenablethetranslationtrainees
themselvestoself-assesstheirownprocesses,enhancingself-regulatedlearning.

InChapter9,SiChengintroducesaproblem-solvingperspectivetoconceptualizethedevelopmentof
translationcompetenceasparttranslationprocessassessmentandshedssomelightintotheinterrelation
betweenthedifferentsubcompetencesduringthetranslationprocess.Thetranslationproblem-solving
cycleproposedbytheauthorinvolvesthefollowingsteps:translationproblem-identifying,translation
problem-representing, translation solution-proposing, translation solution-evaluating, and translation
decision-makingsub-activities.Theauthor’sconceptualizationissupportedbyanempiricallongitudinal
studyconductedwithtranslationtraineesandinvolvingtheuseoftranslationtask-basedinterviews,two
questionnairesandonefocusgroup.Thestudyrevealstheneedforprocess-orientedassessmenttobe
abletogaininformationonstudents’progressandcompetencedevelopment,andsuggestsamoreeffec-
tiveuseofprocess-orientedpedagogicaltoolsintranslationeducationandtraining.SiCheng’sresearch
thusoffersnotonlyatheoreticalframeworkbutalsoempiricalevidenceandpracticalsuggestionsto
enhanceprocess-orientedassessment.

Thethirdcontributiontoprocess-orientedresearchoftranslationqualityassessmentfocusesonrevi-
sionbehaviorandappliesbotheyetrackingandkeyloggingmethods.InChapter10,MoritzSchaeffer,
AnkeTardel,SaschaHofmannandSilviaHansen-Schirrastudytheeyemovementandtypingbehavior
duringself-revision,whichtheydefineasthephaseinthetranslationprocesswhichfollowsafirstcom-
pletedraft.Theauthorsinvestigatetherelativedurationofthetimethattranslatorsspendtorevisethe
firstcompletedraftoftheirsourcetextandhowthattimeisaffectedbyvariousbehaviorcharacteristics
duringthedraftingphase.Theirstudyisbasedonadatabaseofeyetrackingandkeyloggingdatafrom
morethan300translationsessionsof164participants(abouttwothirdsofstudentsandonethirdof
professionals)intotal,translatingEnglishsourcetextsintoSpanish,Japanese,Danish,Hindi,Chinese
orGerman.Theyobtaintheresultthatthemostefficientprocessinvolvesadraftingphasewithalarge
degreeofconcurrentreadingandwriting,andonlyfewdeletions.Althoughtranslatorsmaygothrough
ashorterrevisionstageiftheyavoiddiscontinuoustyping,forexample,thegainsintotaltasktimemay
belargeriftheydotheexactopposite.
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Whilethelastdecadehasseenaproliferationofassessmentinstrumentswhichaimedatenhancing
students’learningbyprioritizingthedevelopmentoftranslationcompetencesandprocesses,itisyet
unclearhowtranslationtraineesactuallylearntranslationqualityassessment.Thisaspectisdealtwithin
thebook’sfinalsection.WiththeircasestudyofacurrentMATranslationcourse,ElsaHuertas-Barros
andJulietVineseektoprovideaclearerinsightintothecurrentunderstandingsoftranslationandas-
sessmentpracticesinChapter11.Bytakingatwo-prongedapproach,theauthorssurveytheassessment
practicesintranslationeducation,notonlyamongtheeducatorsthemselvesbutalsoamongthestudents.
TheircontributionusestheframeworkofthesixtenetsofgoodassessmentpracticesetoutbytheHigher
EducationAcademyintheUnitedKingdom,including,forinstance,thedevelopmentofassessmentfit
forpurpose,therecognitionthatassessmentlacksprecisionandtheneedforasharedunderstandingof
assessmentandmutualtrust.Theauthorsalsointroducethenotionofassessmentliteracyandoffertheir
studyasaninformedsuggestionforabestpracticeofintegratingassessmentliteracyintoacoursedesign.

MariPakkala-WeckströmfollowsonfromElsaHuertas-BarrosandVineinencouragingstudentsto
becomeassessorsandbeinginvolvedintheassessmentprocess.Tothiseffect,Chapter12introduces
astudentself-evaluationgridprovidingastructuredframeworktoevaluatebothstudents’translation
processesandproducts.Twodifferentversionsofthegridwhichweredevelopedandtestedwithsecond-
andthird-yearstudentsarepresentedandsupportedbymeansofapilotstudy.Toenhancetheproposed
self-evaluationtool,studentswereaskedtosubmitanend-of-coursereflectivecommentaryforeach
translationassignment,togetherwithaportfolioincludingareflectiveend-of-courseself-evaluation.
Accordingtostudents’feedback,theenhancedversionoftheself-evaluationtoolhasproventobea
valuableinstrumentforself-monitoringandqualitycontrol,allowingstudentstoconductdetailedret-
rospectiveanalysisoftheirstrengthsandweaknesses.

Students’reflectiveandautonomouslearningisalsoaddressedbyYa-YunCheninChapter13.In
thelightofanempiricalstudyconductedwithMAstudentsandinvolvingbothquantitativeandqualita-
tivemethods,theauthorreportsonstudents’levelofreflectionindifferentlearningmodes(i.e.useof
diaries,think-aloudandsmallgroupdiscussion).Agroundedtheory-basedqualitativeanalysisrevealed
thatstudentsgenerallyadoptedareportivestyleinthediaryandthink-aloudmodes,butapredomi-
natelyreflectivestyleinsmallgroupdiscussions.Theresultsalsosuggestthatfactorssuchasstudents’
priorlearningexperience(includingtheirculturalandeducationalbackground),theirmotivationand
thecharacteristics,designandimplementationofareflectivemethodshouldalsobeconsideredwhen
implementingeducationalenvironmentsthatpromotestudents’reflectiveandautonomouslearning.

InChapter14,SoniaVandepitteandJoleenHansonelaborateonthepedagogicaleffectivenessof
collaborativeprojects in translation training,witha focuson thecombinationof revisionwithpeer
collaboration.Itinvolvesthreestudiesaddressingtheeffectivenessofpeercommentsanditsrelation
toperceptionsofexpertise.Itfirstdiscussestheroleoftranslator’sperceptionsofreviewerexpertise.
Ittheninquiriesintothenumberandtypeofpeerfeedbackcommentsinrelationtowhetherthetarget
language tobe reviewed is the reviewer’sL1orL2 (nativeandnon-native reviewers’ feedback). In
addition,translationdirectionisbroughtintothestudybyanalysingthecommentswrittenbytrainees
intwosituations:directandinversetranslation.Professional,methodologicalandtheoreticalresearch
implicationsfortranslationandrevisioncompetencemodelsaresuggested.

Thefinalchapter,Chapter15,alsoshedslightonstudents’peerfeedbackperformance:bymeans
ofquestionnairesandfocusgroups,CarmenHeineinvestigatesstudents’perceptionsoffeedbacktasks
andcomparesthosewithmultiplepeerfeedbackdata.Infact,shealsoexamineswhetherthesemethods
canbeoperationalizedasfuturepeeractivitiesinatranslationdidacticsthatimplementsascaffolding
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approach.Thedataderivesfrompeerfeedbackrelatedtoaweb-textlocalizationandtranslationcom-
mentary task thatwas implemented inadoublepeer feedback loop that involvedbothstudentsand
teachers.Theauthoranalyzedboththewordingofstudentfeedback,therevisionssuggestedandthe
implementationbystudentsoftheirpeers’suggestions.Shecallsoutforinformationaboutfeedbackand
qualityassurancepracticestobeprovidedbytheprofession,sothatitcanbeincorporatedintofuture
studentpeerfeedbackpractice,andenumeratesvariousaspectsoftranslationqualityassessmentthat
remainunder-researchedinthedidacticsoftranslationtraining.

Summarizing,thebookpresentsaclearpictureofsomeforemostprinciplesandpracticesrelatedto
translationandinterpretingqualityassessmentintheindustry,translationeducationandtranslationstud-
iestoday.Ithopestoinspirecolleaguesintheseareastocontinuetheireffortsandcollaboratefurtherso
astoenhanceourinsightsintotranslationandinterpretingpracticesandtheirreceptionincommunities.

Elsa Huertas-Barros
University of Westminster, UK

Sonia Vandepitte
Ghent University, Belgium

Emilia Iglesias-Fernández
Universidad de Granada, Spain
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