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THE NONTRADITIONAL STUDENT IS THE NORM

About19.7millionpeopleintheUnitedStatesareenrolledincredit-bearinganddegree-grantingpost-
secondaryeducationprograms,withabout16.6millionof theminundergraduateprogramsand3.1
millioninpost-baccalaureateprograms(NCES,2021a).However,onlyafractionwouldbeconsidered
“traditional”collegestudents:under25yearsold,enrolledfulltimeinresidentialprograms,workingless
than10-12hoursperweek,anddependentonsomeoneelsefortheirfinances.Considerthat:

• 60%ofthe19.7millionareovertheageof25,workingfulltime,orconnectedwiththemilitary
(Soaresetal.,2017).

• Lessthantwo-thirdsofthe19.7millionareenrolledfulltime(NCES,2021b).
• Andfully70-80%ofthesestudentsareactiveintheworkforce—anddependentonthatincome—

whileenrolled(Carnevaleetal.,2015).

Because“nontraditional”studentsmakeupsuchalargeproportionofallpostsecondaryenrollees,
theAmericanCouncilonEducationhasadvocatedtoreplace“nontraditional”with“post-traditional.”It
hasbeendecadessincetraditionalstudentsandtheirenrollmentpatternhavebeenthenormforstudents
inpostsecondaryeducationintheU.S.(Soaresetal.,2017).Infact,ClifAdelman(1999)discovered
apatternthatbeganinthe1970sand1980swhichhecalled“swirling,”inwhichmorethanhalfofall
studentswhoobtainedtheirbachelor’sdegreereceivedcreditsfrommorethanoneinstitution—apattern
thatstillpersists(Peteretal.,2005).

And“post-traditionals”who“swirl”describesonlythosewhoareenrolledinhighereducationas
degreeseekers.Nowaddinallthosewhoseeknoncreditformsoftrainingandeducation.Estimating
noncreditenrollments isnotoriouslydifficult, largelydueto lackofstandarddefinitionsandreport-
ingmechanisms(Erwin,2019;Sykesetal.,2014).However,justtoshowonestate’scontext,ourown
researchintheStateofWisconsinestimatesthat,atanygiventime,twice as manyadultsages25-54
activelyseeknoncreditprofessionaltrainingasthosethatseekcredit-bearingeducation(Fowler,2018).

Takentogether,itshouldsurprisenoonethatthenumberofpeopleseekingnontraditionalforms
ofpostsecondaryeducationandtraining,whocombineformalcredit-bearingeducationandnoncredit
workforce-relatedtraining,faroutstripsthenumberofpeoplewetypicallythinkofascollegestudents
enrolledintraditionalhighereducation.The focus of this book is on the types of programs that serve 
these post-traditional learners.Wepositthatadultlearnersarealreadymixingandmatchingdifferent
typesandmodalitiesofpostsecondarylearning,bothformallyandinformally,andfromtraditionaland
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nontraditionalprovidersofeducationandtraining.Weproposethatourfieldshouldembracethismix-
and-matchmodeloflifelongeducationalengagementtobetterservecitizensofthiscountryandaround
theworld.

IS IT GOOD THAT PEOPLE ACTIVELY MIX-AND-
MATCH HIGHER EDUCATION AND TRAINING?

Mixing-and-matching education and training programs, throughout one’s life, we argue, is a smart
andefficientresponsetoanever-changingworkforcethatrequirescontinualreskillingandupskilling.
Frombothinsideandoutsidehighereducation,manyarewritingabouttheneedtosupportpeoplewho
continually collect—and bridge between—formal education and workforce training because that is
whatmodernworkandliferequires(Hetricketal.,2021).TheSocietyforHumanResourceManage-
ment(SHRM)findsthatthechallengeforbusinessesisoftennotinnovationshortages,orevenoverall
laborshortages,itisfindingtherightpeopletofillnewandspecificpositions(Maurer,2021).Lifelong
mixing-and-matchingofeducationandtrainingisareasonableandadvantageousapproachtoreskill
andupskillnewandexistingemployees.

Thisisthebehaviorwehaveseenforatleastadecadeinourownworkwithworkingadultsinthe
UniversityofWisconsinSystem: expanding the conceptof swirling to include integratingdifferent
education-and-trainingproducts,mixingandmatchingone’seducationwithnoncreditcertificatesand
workforcetraining,anddoingsothroughoutone’slife.Itiscompletelynormativeforpeopletorespond
toworkforcerequirementsbycreatingtheirownpersonalizedbundleofcontentbycombiningone-off
courses,degrees,for-creditminors,industrycertifications,andbootcampstoexpandone’sskillset(or
sharpenexistingones).Thatuniquecombinationofeducationalcredentialsthatalearnerhasrebundled
isdisplayedintoportfolios(whichwecall“ComprehensiveLearnerRecords”inthisbook)thatareused
toillustrateandshowcaseuniqueprofilesofskillsandexperiencesasthecontextwarrants.

Institutionsofhighereducation(IHEs)havemadeithardforstudentstoseamlesscombinelearning
frommultiplesourcesintocustomizedlearningpathways.TherearemanyreasonswhyIHEshavenot
evolved,orevenadapted,tothisbehaviorintheirstudents(seeforexample,JohnsonBowles,2022;
Mintz,2019).Inthisbook,weconsiderpositive,proactivechangemanagementstrategiesthatcanhelp
institutionsrenegotiatepersistentandhistoricalbarrierswithinIHEs.Infact,thisbookshowcasesex-
amplesfrommanyinstitutionswhoarepioneeringnew,innovativemodelsofhighereducationdespite
highereducation’straditionalresistancetochange.Thisbookfocusesonhowtoembraceandactively
promoteavisionofhighereducation’sfuturethatputsatitscenteralearner’slifelongengagementwith
unbundled,skills-basededucationandtraining.Thismodelsupportspeople’sagencytoselect,custom-
ize,and“rebundle”educationandtrainingexperiencesthatfitstheiruniqueneedsandenablestheir
workforcecompetitiveness.

Unlikesome,wedonotviewthisvisionofhighereducation’sfutureasdismantlingordishonoring
highereducation’spast(e.g.Young,2022;see,too,theworkofKamenetz,2010,whocoinedtheterm
“DIYU”todescribeanalternativetothefailureoftraditionalhighereducationtomeetneedsinmodern
society).Nordoweviewskillstrainingasantitheticaltopersonalandprofessionaltransformation.A
skills-basedvisionofhighereducation—wherestudentshavechoiceandagencyintheirowneduca-
tion—neednotbeinconflictwithawell-roundedliberalartseducation.Weadvocateforwell-designed
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unbundledcreditandnoncreditprogramsthatintentionallyintegratetraditionalliberaleducationout-
comeslikecriticalthinking,data-andfact-basedanalysis,andgoodcommunication.

Wedobelievethatforcingeveryoneintoaone-size-fits-all,fulltime-and-outfour-yeardegreeisitself
outdated(Hoffmanetal.,2021).Itisamodelofeducationthatwasdevelopedcenturiesagowhenthe
worldwasverydifferent,andwasbuilttoserveasmallfractionofthepopulation(LefkowitzHorowitz,
1988;Thelin,2019).Butratherthancallingforthewholesalereplacementofthetraditionalacademic
degree,weinsteadcallforanew,morecomprehensiveblendedmodeloflearning.Degreeattainment
withintheacademyshouldhappilyco-exist—andretainequalstatuswith—non-degreedriventraining
thatmillionsofadultlearnerscurrentlypursueforneededupskillingandreskilling.Silo-ing“education”
from“training”artificiallyseparateswaysoflearningand,asAdelman(2017)writes,leavesnontraditional
providersoflearning“outinthecold.”Recognizingthatthe21stcenturyrequireslifelongtrainingand
educationforpeopletokeeppaceinanever-changingworld,allinstitutionsinvolvedinpostsecondary
education—whethercenturies-oldcollegesornewly-launchedEdTechcompanies—haveanimperative
toworktogetherandcollectivelyreconsiderthatneithertraditionalacademicdegreesnortraditional
workforcetrainingcanmeettheneedsofthe21stcenturyworldwithouttheother.

People’sabilitytocustomizetheirowneducationandtrainingpathwaysillustratesasmart,cost-
efficient,andaccessibleapproachtolifelongeducationandtraining.Promotedcorrectly,usingpolicies,
practices,andrecommendationsdiscussedbychaptersinthisbook,thismixing-and-matchingmodelof
educationandtrainingistherightmodeltoembraceandleaninto.Itmakeseducationandtrainingacces-
sibletoworkingadultsacrosstheU.S.andtheworldbecauseitadjuststotheirlivesversustheotherway
around.Thisapproachholdsthepromiseofmakingeducationandtrainingatrulydemocraticendeavor.

Butitisessentialtoemphasizeakeypointintheparagraphabove:thismodelofhighereducation
andtrainingneedstobedevelopedcorrectly.Withnoqualitystandards,thismodelofeducationand
trainingcanbeexploitive.Withnoabilityorevenlogictohelppeople“rebundle,”they’releftwitha
bagfullofdisconnectedanddisparateexperiences.Withnofundingmechanismstoprovidingtraining
andeducationbeyondwhatonecanaffordasapurelypersonalgood,societalinequitiesarenotonly
maintained,butexaggerated.Andwithnothoughttowardstheimportanceofadiverseecosystemof
educationandtrainingproviders,monopolieswillflourishandchokeoutfutureinnovation.

THE FUTURE OF HIGHER EDUCATION IS ALREADY HERE: 
UNBUNDLED, REBUNDLED, CUSTOMIZED, AND DIY

Weseethislifelongpursuitofcustomized,do-it-yourself(DIY),unbundled,andrebundledprogram-
mingasthefutureofhighereducation,andwebelievethatitshouldbeembracedbythehighereduca-
tioncommunity—bothwithinacademeandoutsideofit.Themoreintentionallywecansupportthis
approachthroughbetterplanninganddesign,thebetteroutcomesforlearners.Indeed,tosayitisthe
futureofhighereducationisabitofamisnomersincethismultimodalapproachtopostsecondaryedu-
cationisalreadybeingdemandedbylearnerstoday.Theinstitutionsthatthriveinthedecadestocome
willbethosethatrecognizethisseachangeisalreadyuponusandtakestepstodesignanecosystemof
educationalprogramsandproductsthatstudentshaveagencytocustomizetomeettheirlifelongneeds.

Thatiswhatthiseditedvolumeisabout:showingexamplesofhowthehighereducationandtraining
industry,bothinsideandoutsideIHEs,isalreadyleaningintothismix-and-matchmodeloflifelong
education/trainingengagement.Institutionsacrossthecountry(andindeed,theworld)arealreadypro-
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vidingbetterunbundledopportunitiesthatlearnershaveagencytorebundle.Manyarealreadydevelop-
ingpoliciesandrecommendationstomakethisvisionofhighereducationandtrainingevenbetterby
identifyingpitfalls,blindspots,andfutureopportunities.

Ourintentwiththisbookistoillustrateafewthings:

1. First, thatactivityisalreadytakingplacethatsupports thismodernapproachtoeducationand
training.MuchofthisworkistakingplacebothinsideIHEsandoutsideofitthroughtheEducation
Technology(EdTech)industry.

2. Second,mostoftheworkishomegrown—thatis,individualcompanies,collegesoruniversities
havedevelopedtoolsandapproachesthathelptheirstudentsortrainees.Bybringingtogethermany
examplesaschaptersinthisbook,wehopetopaintthebiggerpicture,likeputtingjigsawpuzzle
piecestogethertoformthepictureonthebox.

3. Andthird,thiscustomizedunbundled/rebundledapproachtoeducationandtrainingiscertainly
notwithoutsignificantproblemsandevendangers.Asafieldleaningintothismodeloflifelong
highereducationandtraining,weshouldlookwithcleareyesatitsshortcomingsinordertomake
itbetterforindividualsandsociety.

Wehavecollectedchaptersthat:

• Blurthelinesbetweenformal(i.e.academy)andinformal(i.e.workforcetraining)learningina
waythatrecognizesandvalidatesthecomplexandmyriadwaysthatadultslearnandmasterskills
throughouttheirlife.

• Pointouttheneedtobothaddressqualitystandardsinnoncreditofferings,andaddresstheca-
cophonyoftheseofferingsinawaythatbalanceslearneragencywithdesignintentionality.

• Provideguidanceforfederal,state,andinstitutionalpoliciesthatfundandassistpeopleasthey
pursuetheireducationandtrainingusingthiscustomizedmodel.

• Illustratebothhowpeoplecurrentlypulltogethertheirexperiencesintoportfolios,andhowthe
“comprehensivelearnerrecords”themselvesshouldbedesigned.

• ArgueIHEsshouldreframetheiracademicofferingsintoaskillsframeworktobetterandmore
deeplyconnecttheacademyandworkforce—andprovidetangiblestepsonhowtodoso.

• Showhowcreditcanbeawardedfornoncreditandnonacademicactivity.Morespecifically,our
chaptersgobeyondmakingthecasefor“creditforpriorlearning”andmakerecommendationsto
scaletheuseofthesetools.

• Layoutstep-by-stepprocessesforbuildingmicrocredentialprograms,implementdigitalbadges,
andunbundleprogramsintosmaller,skills-basedunitsoflearning.

• DemonstratehowIHEshaveadaptedboththeir“backoffices”and“frontoffices”tosupportthis
mix-and-matchmodel.

• ShowcasehowIHEsandEdTechcanworktogethertosupportthisapproach.

Thefutureofhighereducationisalreadyuponus.Wehopethatthisvolumeprovidesausefulblend
ofstrategicinsightandtacticalstepsthatwillhelpinstitutionsfacilitateanewmodelofhighereducation
andtrainingthatismoreresponsive,equitable,andeffectivefortoday’slearners.
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OVERVIEW OF BOOK CONTENT

Section 1: Introduction and Overview to Higher 
Education’s Unbundled, Customized, DIY Future

Thethreechaptersinthissectioneachprovidefoundationalelementstoconsiderthroughoutthebook.
Chapter 1, “Fostering Learner Agency through Intentional Learning Design: Six Principles” by

CathraelKazin,makesthecasethattheDIYapproachtoeducationandtrainingisanewopportunity
toput learneragencyfrontandcenter.DIYrequiresthat individualsalreadyknowsomethingabout
howtheprocessitselfworks—equallytruewhetheroneremodelstheirkitchenorpursueseducation.
Thisnewmodelofhighereducationmustcontainintentionalityandnuance:toomuchunbundlingand
customizationoflearningpathwayswillleavelearnersparalyzedinthefaceofunlimitedchoice,while
toolittlefailstogivelearnersanymeaningfulagencyintheirowneducationaljourney.Throughthesix
principlesofprogramdesignarticulatedinthechapter,thischapterarticulatesavisionofbalancinga
thoughtfulapproachtounbundlingeducationinawaythatmaximizeslearneragency.

Chapter2,“ExploringtheFuturetoCreatePathwayOpportunitiesThatEmpowerStudents”byChris
Mayer,providesaframeworkforbuildingeducationalprogramsthatareorientedtowardfuture,rather
thansolelycurrentneeds.HearguesthatthetraditionalapproachtostrategicplanningatmostIHE’s
areonatimelinethatistooshort(typicallyonly3-5years)consideringhowlongittakesacademicpro-
gramstobebuiltandthenforlearnerstoprogressthroughthem.Mayerpresentsatacticalframework
thathelpsinstitutionsconsiderfuture-planningonascaleof10-15(ormore)years,andtodesignnew
andinnovativeacademicprogrammingwiththoseinsightsinmind.

Chapter3,“PolicyChallengesandOpportunitiesforPostsecondaryAlternativeCredentials,”isfo-
cusedonthepolicybarriersthatarepreventingwidespreadadoptionofalternativecredentials,andwhat
potentialsolutionstothosepolicyproblemsareworthexploration.Theauthor,RyanSpecht-Boardman,
coversthreeprimarypolicyareas:qualityassurance&accountabilitypolicy,financial(i.e.,funding)
policy,andpoliciesasitrelatestonationalstandardsofinteroperabilityanddocumentationoflearning.
Thechapterarguesthatthenewmodelsofhighereducationdescribedthroughoutthisbookareessential
toolsinmeetingthenation’seducationalneeds.Asaresult,institutional,state,regional(i.e.,accreditor),
andnationalpoliciesneedaseriousandthoughtfulreviewtobothensureaccountabilityof,aswellas
accessto,newpostsecondaryeducationalprogramsbeyondjusttraditionalacademicdegrees.

Section 2: A New Paradigm in Higher Education Reform – 
Skills as the Common Language for Higher Education

ThethreechaptersinSection2collectivelyadvocateforskillsformingthebackbone,andlanguage,
ofnewmodelsofhighereducation.Utilizingskillsframeworkswillensuregreateralignmentbetween
workforceneeds,businessleaders,andpostsecondaryeducationalprogramming.

Chapter4,“ChartingaFutureWithSkills:TheNeedforaSkills-BasedEducationandHiringEco-
system,”articulates thataforementionedpropositionwithclarity.Itsauthors—SarahDeMark,Darin
Hobbs,KaceyThorne,andKristianYoung—positthatadoptionofacommonskills-basedlanguageand
frameworkisnotjustuseful,itisessentialtoensuringthesuccessofnewmodelsofhighereducation.
Adoptionofacommonskillsframeworkisaprerequisitetotrueinteroperability.However,doingso
requiressignificantattentiontosystemsdesignandtechnologyinnovation.Informedbytheirnational
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workwiththeOpenSkillsNetwork,theauthorsprovideaprocessforhowaninstitutionmayadoptan
interoperable,skills-basededucationalprogramdesign.

Chapter5,“Brought,Sought,andTaught:TowardaSystemofSkill-DrivenApplications,”iswrit-
tenbyAmandaWelshandAllisonRuda.Itpresentsasolutiontoacriticalquestionashighereducation
movestowardsaskills-basedlanguage:howmightanIHEsuccessfullyconvertthehundreds(oreven
thousands)ofcoursestheycurrentlyofferintoacommonskillsframework?Inanacademicstudy,Welsh
&Rudaestablishthatcoursesyllabi,whenenteredintoaskillificationprocessor,generallycontainsuf-
ficientlanguagetoproduceausefulskillstranslation.Theauthorsstudiedtheskillificationproductby
thecompanyEmsi(Editorsnote:ThischapterwaswrittenpriortoEmsi’sre-brandingasLightcast),but
itsfindingshelpshedlightonthewaysthatexistingcollegeartifacts—namely,syllabi—canbeusedin
theworkoftranslatinghighereducationintothelanguageofskills.

Thefinalchapterinthissection—Chapter6—iswrittenbyMariaLangworthyandJakeHirsch-Allen
ofMicrosoftandLinkedIn,respectively.Theirchapter,“Learning3.0:BringingtheNextEducation
ParadigmIntoFocus,”describestheimpactoftheskills-basedecosystematamacro-level,heraldinga
newparadigmoflearning(Learning1.0beingtheagrarianeducationalmodel,2.0beingtheindustrial
educationalmodel,andnow,Learning3.0,askills-based,morepersonalizedmodel).Theydiscussap-
plicationsofthisapproachinareassuchaslearnerrecords,unbundling,verifiablecredentials,andnew
businessmodels.Infact,thischapterteesupSections3and4well.

Section 3: Rebundling Academic and Nonacademic Sources of Learning 
– Prior Learning Assessment and Competency-Based Education

Thechaptersinthissectionexplorethewaysthataperson’sexperiences—whetherfromtheworkplace,
military,priororalternativeschooling,industrycertifications,communityservice,orothersourcesof
knowledge—canbeauthenticallyandintentionallybroughtintocurriculumdesign.Twoprimarypath-
waysexisttoconvertexperiencesintocredit:priorlearningassessment(PLA)1,whichisabroadterm
todescribetheawardingofcreditonthefront-endofastudent’sacademiccareerfortheirexperience
to-date;andcompetency-basededucation(CBE),whichisanexplicitlyoutcomes-basededucational
pedagogythatallowslearnerstoleverageexistingknowledgeandskillstoacceleratethroughcurricula.
Boththeseapproacheshelphonorknowledgeandskillsaccruedoutsidethewallsofacademe,andsave
valuabletimeandexpenseforlearners.Thesetwoapproachescaneitherbeusedasstandalonefeatures
ofacademicprogramdesign,orcanbeembeddedintootheracademicmodels.Thefirsttwochaptersin
thissectionwillrelatetoPLA,thesecondtwowillrelatetoCBE,andthefinaltwowillintegrateboth
approachesintheirdesign.

Chapter7,“UtilizingPriorLearningPortfoliostoRebundleFormalandInformalLearning”written
byDianeTreisRuskandLaurenSmith,sharesresultsfromastudyontheportfolioprocessforPLA.
Theyarguethatbecausebothformalandinformalsourcesoflearninghavevalue,IHEsneedtobuild
amorerobustinfrastructureforevaluatingandvalidatinglearningfrominformalavenues.Thechapter
containsastudyofonePLAprocessthathelpsshedlightonfiveessentialquestions,suchastheimpact
ofPLAonretention/graduationoutcomes,proofofdeeplearning,academicperformanceonceenrolled,
variationbyacademicdiscipline,andtheimpactofawell-structuredPLAportfolioprocessonstudents’
ownperceptionandmeaning-makingoftheirlearning.

Chapter 8, “Expanding Knowledge Acquisition Frontiers in University Education: Accreditation
ofLearningOutcomes inUniversities,” iswrittenbyNiyiAwofeso,HamdyAhmedAbdelaziz,and
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Moetaz ElSergany. This chapter surveys international efforts in PLA (called ALO, accreditation of
learningoutcomes,intheircontext)fromdifferentcountriesinEurope,theMiddleEast,andAfrica.
Thischapterillustratesthattheneedtobetterintegrateformalandinformallearningexperiencesisa
universalproblemtosolve.Thediversityofapproachestorecognizeandvalidatepriorknowledgemay
helpreadersconsidernewparadigmsintheirowninstitutionalapproachtothetopic.

“ACompetency-BasedLensforExploringHigherEducationOpportunities,”Chapter9,iswritten
byDirkBaldwin,SureshChalasani,RobertDucoffe,andDeborahFord.Drawingontheirexperience
operatingthenation’sfirstAACSB-accreditedfullyonlineCBEbusinessdegree,theauthorsofthis
chapter showcase the key principles to build and support a successful CBE program. This chapter
uniquelyblendsthebusinesscasefordevelopingCBEprograms(thatsuccessfulbusinessesdiversify
theirmodalitiesandofferings)withtheacademiccaseforCBEasapedagogicalframework(thatCBE
providesakeypathway,especiallyforadultlearners,toearnadegreeontheirownterms).

Chapter10,“Competency-BasedEducation:TheFutureofHigherEducation,”showcasestheimple-
mentationprocessesandstepsaninstitutionshouldconsiderwhendevelopingaCBEprogram.Authors
MaryPluffandVictoriaWeisspressthecaseforthepedagogicalandstructuralmeritsofCBEasan
educationalmodel.BuildingCBEprogramsisauniquechallengeformostinstitutions,andthischapter
provideshelpfulsolutionsandideastoconsiderasanIHEfacesthecommonbarrierstoimplementation.

Chapter11is“EnablingLifelongLearninginCaliforniaCommunityColleges:CoordinatedState
andLocalEfforts.”Itsauthors,NadiaLeal-Carrillo,JodiLewis,AishaLowe,andKateMahar,describe
howtheCaliforniaCommunityColleges—with2.4millionstudents,thelargestsystemofhighereduca-
tioninthecountry—isimplementingbothCBEandPLAinitiatives.Itisauniquestoryofsystem-level
effortsandindividualcollege-levelprocesses.Theyshowcaselessonslearnedoneverythingfromhow
theyworkedwiththeirstatelegislature,tospecificcollege-levelimplementationdecisions.Blending
bothPLAandCBEisauniqueopportunitytoradicallyrethinkthewaythatadultlearners’experiences
canbeseamlesslyvalidatedwithinacademiclearning.

Chapter12,thelastchapterinthissection,“AlvernoAccelerate:AParadigm-ChangingProgramfor
ProfessionalandPersonalSuccess,”isbyCaroleBarrowman,TrishLewis,JohnSavagian,andAmy
Shapiro.ThischapterexploresthedevelopmentofAlvernoAccelerate,anewdegreepathwayoffered
atAlvernoCollegeinWisconsin.Theprogramdescribedinthischapteristrulyaparadigm-changing
disruption tohowIHEscurrentlyapproach theeducationof its learners.Thischapter illustrates the
possibilitieswhentraditionalstructuresofhighereducationaredismantledandreinvented.Learnersin
thisprogramhaveagencyintheiracademicprogram,andthecurriculaintegratesanoutcomes-based
pedagogywithablendofexperientiallearning.

Section 4: Unbundling Learning to Facilitate Customized, 
Multi-Modality Learning Pathways

Thoughtheconceptofunbundlingpostsecondarylearningintosmallerunitshasbeenprevalentinhigher
educationinthelastdecade(see,Selingo,2013),simpleunbundlingisinsufficient.Thefieldneedsto
cultivatemeaningfulandintentionally-designedpathwaysbetweenunbundlededucationalprograms,
forgeinteroperabilityacrosssmallerunitsoflearning,establishstrongerandmoreuniversalframeworks
fordocumentingunbundledlearning,andreconsiderthewaythatIHEstell thestoryofskills-based
small-scaleeducationtolearnersandemployers.Thisisthenextevolutionofunbundling.Theseven
chaptersinthissectionshowcasethetopicfromavarietyofangles.Fivechaptersdescribetheprocess
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throughcasestudiesofunbundlingacrossdifferentinstitutionalcontextsandapproaches;onechapter
focusesontheuseofaComprehensiveLearnerRecord(CLR)todocumentmulti-modalitylearning
acrossmultiplecontexts;andthefinalchapterdescribeshowtobetterdesignstudentsupportservices
inamulti-modalitycontext.

Chapter13,writtenbyDebraHumphreysandMaryHinton,describestheprocess,contexts,chal-
lenges,andopportunitiesinunbundlingandrebundlingtheacademiccurriculumofsmallprivateliberal
artscolleges.Titled“SeekingEquity,Quality,andPurposeasHigherEducationTransforms:Liberal
ArtsCollegesRespond,”theauthorsaddtotheliteraturebyshowcasinghowliberalartscollegesmight
leveragetheiruniquestrengthstodesignnewandinnovativemodelsofhighereducation.

Chapter14,“AStep-by-StepGuideforDevelopingaMicrocredentialingProgram,”iswrittenbya
teamofauthorsfromFloridaGulfCoastUniversity.GlennWhitehouse,ClayMotley,AysegulTimur,
DavidJaeger,andShawnFelton,outlinea12-stepprocess for institutions tobuildandsuccessfully
implementadigitalbadgingprogram.Theydetailkeyconsiderations,successstrategies,andtactical
approachesforobtaininginstitutionalbuy-inandensuringthesuccessfulimplementationofaunified,
comprehensivedigitalbadgeprogram.TheeditorsofthisbookalsowishtothankFloridaGulfCoast
Universityforsponsoringthischapter’sOpenAccess.

“ImplementingaDigitalMicrocredentialStrategyattheUniversityofWashingtonContinuumCol-
lege,”Chapter15,iswrittenbyBryanBlakeleyandRovyBranon.Thischapterprovidesanexcellent
overviewtothecurrentlandscapeofdigitalcredentialsanddescribesacompellingcaseaboutthevalue
oftheirimplementation.Itwalksthroughoverallstrategydevelopmentandthenexploresthreetactical
stepstakenbytheinstitutiontobegintheimplementationprocess.

Chapter 16, “Microcredentials, Macro Learning: One University’s Path Toward Unbundling,” is
writtenbyAllisonRuda.ThischapterisacasestudyinhowNortheasternUniversityisundertakingthe
processofestablishingamicrocredentialframeworkasaninstitution.Itnotonlyexploresthedevelop-
mentofthatframework,butitalsocoverstheleadershipelementsnecessarytosucceedinthatarena.
Thechapterreviewssomeofthechallengeswithcampusorganizationalstructuresandobtainingbuy-
in,changemanagementstrategies,andhowtoconfrontchallengesfacedasorganizationsworktoward
theirunbundlinggoals.

“UnbundlingCredittoNon-Credit:AFrameworkforDevelopingAlternativeCredentials”byBeth
RomanskiisChapter17.Romanskiarticulatesavisionandstrategyforthecoordinatedandcomprehen-
siveunbundlingofexistingcredit-bearingeducationalofferingsintonon-creditofferings.Thischapter
containsusefultablesshowinghighly-detailedstrategiesandtacticsonhowtoapproachandsucceedin
thework,onallareasfrominstitutionaladministrativestructurestoacademicpedagogy.Italsoincludes
samplechecklistsandtimelinesthatwouldhelpanyleaderconsideringhowtomanagethistypeofwork.

Chapter18,writtenbyMatthewPittinsky,istitled“PracticalConsiderationsonHowtoDocument
andTranscribeMulti-ModalityLearning:TheEmergentRoleoftheComprehensiveLearnerRecord.”
Asnotedearlierinthispreface,notonlyisitessentialthatweconsiderhowtomix-and-matcheduca-
tionalproducts,butjustasimportantistheprocessbywhichlearningisdocumentedandvalidatedfrom
thosemyriadsources.Acomprehensivelearnerrecord(CLR)isoneemergentandleadingtoolforthis
purpose.CreatingandimplementingaCLRataIHEisadauntingtask,andthischapterhelpsreaders
knowwhatconsiderationstheyshouldreviewandhowtheirinstitutionandtheirlearnersbothbenefit
byutilizingaCLR.
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Chapter19,“MeetingintheMiddle:EnvisioningPostpandemicResponsiveStudentSupportSer-
vices,”writtenbyBettyjoBouchey,ErinGratz,andShelleyKurland,isfocusedonthestudentaffairs
sideofsupportingstudentsinmultiplelearningmodalities.Thischapterdiscussestheimperativethat
studentaffairssystemsshouldbedesignedtosupportstudentsinmultiplelearningmodalities.Though
itsfindingsandrecommendationsapplytosupportingstudentsinmultiplelearningmediums(e.g.online
vs.on-campus),itcouldalsobeconsideredthroughalensofhowstudentservicescansupportstudents
inmultiplelearningformats(e.g.traditionaldegree-seekingstudentsinmicrocredentialingprograms).

Section 5: Where Do We Go From Here? Enacting 
the Vision by Managing Change

Thisfinalsectionasksreaderstoconsiderhowtoimplementthemesfromtheprecedingsectionsinthe
book.

Chapter20,“EverUpward:BuildinganEcosystemtoSupportandValidateLifelongLearning,”is
writtenbyScottDolan,MichelePaludi,LeahSciabarrasi,AnnaZendell,andGretchenSchmidt.This
chapterarguesthatmanyofthestrategiesinthisbookcombinetoforman“ecosystem”ofwaysthatadult
learnerscancontinuallyreturntotheinstitutiontoupskillandreskill.Guidedbyadeepconnectionwith
employersandindustryadvisors,thisteamofauthorsdescribesdifferentelementsoftheirimplementa-
tionandrecommendationsforreaderstoconsiderhowthesemodelsofhighereducationmayintegrate.

“WorkingInsidetheBox:HowSmallStepsCumulativelyExpandAccesstoLargePublicUniver-
sities,”Chapter21,iswrittenbyMartyGustafsonandJeffreyRussell.Thoughthechapteriswritten
throughthelensofchangemanagementatlargeuniversities,thesevenstrategiesandtacticsdescribed
arereadilyapplicabletoanyinstitutionreadytoimplementthenewandinnovativemodelofhigher
educationoutlinedinthisbook.Foreachofthesevenstrategiesdetailed,theauthorspresentbotha
high-levelsummaryofitseffectivenessandshareacasestudyfromtheirexperiencetoshowhowto
applythatstrategy.

Chapter22,“AModelforLifelongLearning:ReframingInstitutionalPolicy,Process,andPartner-
ships,”isbyAmritAhluwalia.Thischapterbringsinthevoicesofhighereducationleadersacrossthe
industrywhoareadvocatingforthedevelopmentandimplementationofnewmodelsofhighereducation.
Thechapterfocusesonthreekeythemes:recognitionofpriorlearning,ashifttostackablecertificates,
andstudent-centricityasanenduringvalueratherthanbuzzwordindesign.Thischapteralsoprovides
guidanceonhowIHEsmayeffectivelypartnerwithnon-academiccompaniestohelpprovideandsup-
porttheirvisionofhighereducation.

IntheConclusiontothisvolume,SallyJohnstonesharesinsightsfromherlonghistoryasaleader
andaninnovatorinhighereducation.Shepaintsapictureoftheresiliencyoftraditionalhigheredu-
cationasitadaptsandchangesaroundtheedgesinresponsetosocialneeds,demographicshifts,and
worldevents.However,thepastdecadesofchangeintheworld,andparticularlygiventheacceleration
causedbythecovidpandemic,maybestrainingtraditionalhighereducationbeyonditsabilitytoadapt.
Johnstoneprovidesmanyexamplesofhowstatesystemsandothercoalitionsofinstitutionshavecome
togethertomeettheneedsofthemodernworld.

Inaworldthatitselfischangingatbreathtakingspeed,ourdeepesthopeisthatthisbookisaclarion
calltoourfield.Wehopethattherangeofexamplesprovidedbythisbookinspirethosewithinandout-
sideofhighereducationtocometogetherandleanintothisnewmodelofhighereducationandtraining.
Ourworldhasneverneededasmart,informed,adaptable,andcreativecitizenrymorethanitdoesnow.
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ENDNOTE

1 PLAgoesbymanynames,includingCreditforPriorLearning(CPL),AssessmentofPriorLearn-
ing(APL),andothersinternationally,likeValidationofNon-formal/InformalLearning(VNFIL)in
EuropeorPriorLearningAssessment&Recognition(PLAR)inCanada.Wheneverpossible,we
use“PLA”asthecatch-allacronymhere,butindividualchaptersmayreferencetheseotherterms.
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